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Executive Summary 

The major thrust of Technical and Vocational Education Training (TVET) worldwide is to 

address issues of youth unemployment, poverty and international competitiveness in skills 

development towards current and projected opportunities and challenges. In case of Pakistan, 

there is convincing evidence that Pakistan has entered into the demographic bonus/dividend 

phase. Fertility decline in Pakistan which began in the late 1980s or early 1990s proceeded 

rapidly during the last two decades. Consequently, the share of the working-age population, 

particularly the youth is rising. Because of the likely declining trends in child dependency 

during the next two to three decades, there will be relatively low burden on the working-age 

population. However, after approximately three decades, the expected rapid increase in the 

elderly population may enhance the old age dependency. During the phase of declining child 

dependency, the share of youth in the total labour force is rising. It is therefore imperative to 

utilize the youth labour force productively to benefit from the „demographic gift‟.  

The Framework for Economic Growth gives due importance to youth population and suggests 

innovative and entrepreneurial education for youth to solve the problem of youth 

unemployment in the country. There are currently only 315,000 enrolled students across 

1,522 technical and vocational education and training institutes in Pakistan.1 It is quite 

evident therefore, that major renewal is necessary to achieve this not only quantitative but 

qualitative target also. More importantly, the present system would not be able to deliver the 

qualitative requirements, either. District-level data reveals that there is little congruity 

between the local industry and the training available in vocational training institutes. Rather 

than training according to the needs of the local economy, institutes tend to offer simply what  

they have traditionally taught, or have been directed to teach through centralized decision 

making. Trainees therefore, emerge from the system inadequately skilled and consequently, 

with limited opportunities of employment. . Training is available to women and girls in only 

a narrow, more conventional range of courses. Such courses either have poor linkages with 

the formal labour market or are associated with lower incomes. Vocational diplomas for girls 

in Tailoring, Hand Embroidery, and Knitting similar skills represent a major proportion of 

female enrolment. This is not to say, that these courses do not lead to income generation or 

employment, but that there is over emphasis on traditional courses for women albeit other 

sectors. Unless women are trained for a wider, even unconventional range of occupations, 

they will be at a disadvantage in the labour market. 

                                                           
1 The National Skills Strategy, 2009-2013, NAVTEC, Page # 04  
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In the framework of the Technical and Vocational Education, it is of special importance whether 

LMI is useful for TVET policies. There is growing consensus that TVET policies in any country 

should be demand-driven and therefore rely on the needs of the labour market, i.e. in particular the 

labour needs of employers, both in qualitative (skills required) and quantitative terms (number of 

jobs available. 

Objectives of the current study are as follows; 

1. Gap Analysis between the Technical Vocational Education Training Institutes and 

Market need. 

2. Review relevance of the existing courses, being offered in the Technical and 

Vocational Training Centers in the target District, to the local labour market needs  

3. Recommend introduction of new courses, keeping in view the requirements and 

educational background of the target group. In this regard, the study shall take the 

following into consideration. 

 

For this reason, three different target groups were targeted and the information was collected, one 

is target population in which socio economic profile of the population was observed, secondly, 

existing vocational and technical institutes were covered in which gaps were analyzed, details are 

in chapter # 3, and thirdly and most importantly existing market/ employers/industry were covered 

for the identification of the market driven skills. 

 

In the last “fourth chapter” recommendations are given for the improvement of the existing system 

in which the potential institutes for the capacity building is discussed, introduction of the 

competency based training, establishment of center of excellence, support for workplace based 

trainings, reforming formal and informal training system, career guidance and importance of the 

training of trainers were discussed. 

 

The most important is the liaison with the concerned authorities like Punjab TEVTA (Curricula 

Development section, staff Training inst. Etc), Chamber of commerce and Industry, Trade unions, 

SMEDA, Micro Finance Institutes for the better and sustainable achievement of the objectives.      
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Chapter 1 

Introduction 

1.1 General Background 

 The total population of Pakistan is estimated to be 177.1 million at midyear 2011, and 

an estimated population growth rate of 2.07% per annum which is the highest in South Asia 

and one of the highest in the world. Roughly two-third of the population lives in the rural 

areas. The total fertility rate is showing a declining trend which is currently at 3.5, which is 

still the highest in South Asia. The age-structure of the population shows that around 35.8% 

of the population was below 14 years of age in 2010. This age-structure and population trends 

show that, despite decline in the fertility rate, the total population will continue to grow in 

future, putting immense pressure on the limited available resources.  

With the crude labour participation rate of 33%, Pakistan had the 9 th largest labour force in 

the world, estimated to be 54.92 million people (Labour Force Survey 2009-10). Since, 2003-

04, Pakistan is experiencing an absolute increase of more than 1.5 million labour force each 

year. The unemployment rate was 5.55% during 2009-10 (slightly higher than 2006-07 of 

5.32%, 2007-08 of 5.19% and 2008-09 of 5.45%). 12.6% of the children of age group 10-14 

years join the labour force (15.4% of the male and  9.2% of the female). The labour force 

participation rate is much higher in 15-19 years age group, which is 37.1%. More than half of 

the children of this age group participate in the labour force among the males (52.7%) who 

are unskilled or semi skilled. 

Pakistan‟s economy is experiencing growth slow down for the last three years, due to 

stabilization policies and internal and external shocks. The overall economic growth has been 

hovering around 2-4% from 2006-07 to 2010-11. The growth rate of 2.4% during 2010-11 

was one of the lowest in South Asia. The growth in several labour intensive sectors was 

nominal during 2010-11 (agriculture 1.2%, mining 0.4%, and construction 0.8%) except in 

small-scale manufacturing sector (7.5%). The large increases in the working age population 

and an increased labour force participation rate combined with economic slowdown and high 

rate of inflation must have reduced the income levels of the poorest working classes. The 

economic constraints of these marginalized groups push the children of these families to join 

the labour force at an early age even at low wages and challenging work environments , which 

is one of the main reasons for the child labour. 
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1.2 Youth Employability and Skills Development  

Growing youth population between the ages of 10-25 has been described as a 'time-

bomb'2  and could be an imminent situation for country likes Pakistan. The emerging 

demographic youth trends who will enter the labour market expecting to find jobs, only to 

find that they neither have education nor the appropriate skills. Pakistan must be prepared for 

such demographic trends and related employment expectations. 

Migration of skilled, semi-skilled and unskilled workers has been a constant and encouraged 

employment trend. Importantly, remittances from the Pakistanis represent a significant source 

of country‟s‟ foreign exchange earnings. In 2005-06,3 foreign remittances from abroad 

approximated Rs. 4.6 billion, a large part of which originated from the earnings of semi -

skilled and unskilled workers. Internationally however, the types of skills demanded are 

changing and higher skilled workers from other countries are being preferred over Pakistani 

ones. It is important therefore, to improve the skills profile of Pakistani migrant workers for 

them to be able to access better jobs in the international job market and gain higher incomes.  

Anticipating strong demand for skilled workers given the current 7% rate of growth of 

Pakistan's economy, the MTDF 2005-2010 sets an annual training target of 950,000 

appropriately skilled workers, of which 700,000 are expected to be trained in public  sector 

training institutes and 250,000 by private-sector training providers.4  

There are currently only 315,000 enrolled students across 1,522 technical and vocational 

education and training institutes in Pakistan.5 It is quite evident therefore, that major renewal 

is necessary to achieve this not only quantitative but qualitative target also. More 

importantly, the present system would not be able to deliver the qualitative  requirements, 

either. District-level data reveals that there is little congruity between the local industry and 

the training available in vocational training institutes. Rather than training according to the 

needs of the local economy, institutes tend to offer simply what they have traditionally 

taught, or have been directed to teach through centralized decision making. Trainees 

therefore, emerge from the system inadequately skilled and consequently, with limited 

opportunities of employment. 

                                                           
2 UNESCO, 2003 
3 State Bank of Pakistan 

4 The National Skills Strategy, 2009-2013, NAVTEC, Page #03 

5 Ibid, Page #04 
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Even at home, Pakistan's domestic industry is no longer sheltered from international 

competition. While globalization has thrown up many challenges, it also presents increased 

opportunities. To increase share in world exports, of both traditional and non-traditional 

goods and services, and to compete with imported goods domestically, Pakistan has to focus 

on improving its competitiveness. For the enhancement of the employability of the youth up 

gradation of skills is very essential.  

There is need to reform the technical and vocational education system that  comes from a 

number of directions: to provide employable skills to people in the context of a growing 

population for the fulfillment of current market demands and access to new career 

opportunities. Globally competitiveness is essential for the enhancement of the foreign 

remittances.  

1.3 Focusing on Skills for Women 

 The reported rate of women's participation in the labour force is very low 28.82%6, 

when compared with other countries of the region such as Philippines, Malaysia and 

Indonesia, where the female labour force participation rates are 50.2%, 46.1% and 51%, 

respectively7. There are undoubtedly a number of barriers that inhibit women's participation in 

employment and therefore employment related skills development. These barriers include 

enduring social and cultural attitudes about women's roles and suitable occupations for them, 

employers' attitudes, limited mobility of women and girls, their reproductive roles, and lack of 

access to information, career guidance and skills development opportunities.  

Despite such constraints, women can be found pursuing a diverse range of employment . In 

fact, conventional labour market surveys may not even accurately capture the whole range of 

occupations in which men and especially women are actually involved, because of well 

documented methodological shortcomings. For instance, a lot of women's work is confused 

with reproductive work, or takes place in the informal economy, and therefore is not 

recognized or reported as productive employment. Much women's work remains therefore, 

invisible, under-reported and outside the domain of skills development initiatives. 

Other than a few exceptions, training offered in vocational training institutes also reflects this 

perceived gender division of labour. Training is available to women and girls in only a 

narrow, more conventional range of courses. Such courses either have poor linkages with the 

                                                           
6 Augmented Participation Rate, Federal Bureau of Statistics, 2005-06 

7 ADB 2005-06, UNESCAP 2006 
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formal labour market or are associated with lower incomes. Vocational diplomas for girls in 

Tailoring, Hand Embroidery, and Knitting similar skills represent a major proportion of 

female enrolment. This is not to say, that these courses do not lead to income generation or 

employment, but that there is over emphasis on traditional courses for women albeit other 

sectors. Unless women are trained for a wider, even unconventional range of occupations, 

they will be at a disadvantage in the labour market. 

1.4 Technical and Vocational Education  

 Human Resource is the greatest asset for any country. Country‟s  progress and 

prosperity depends on development and effective utilization of the human resources. Human 

Resource Development has a vital role to play in enhancing skills and productivity for 

employability, promotion of investment for maximization of employment leading to 

sustainable economic growth.  

 

The terms Technical Education and Vocational Training are sometimes used synonymously. 

However, as per present practice, the term Technical Education refers to post-secondary courses of 

study and practical training aimed at preparation of technicians to work as supervisory staff. The 

term Vocational Training refers to the lower level education and training for the preparation of 

skilled or semi skilled workers in various trades and it does not enhance their level with respect to 

general education 

 

The Technical,  Vocational Education and Training  (TVET) is  a  separate s tream of 

education which is linked to the lower tiers of education on the one end, and to higher 

education on the other end. It focuses on technical and vocational fields to produce semi -

skilled, skilled and highly skilled human resource. In Pakistan, Technical and Vocational 

Education is suffering from issues of access as well as quality. While theoretically it caters to 

the market needs, practically it meets a very small portion of the demand. In most countries, 

the relative share of the applied segment of the tertiary sector is higher than 18.5% in 

Pakistan. Hence, the base of technical and vocational skills provided to the economy in 

Pakistan is narrow. The inadequate quality stems from  both  a  smaller  number  of  total  

years  of  preparation  and  limitations  of  the  curriculum, compared to the more advanced 

systems as well as the issue of availability of quality instructors. The parts of pre -

independence India which became part of Pakistan had a very low industrial base, inheriting 

only 4% of the total industrial sector. Pakistan progressed rapidly in the 50s from this low 

base that continued to early 60s. To meet the requirements of a growing manufacturing sector, 
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technical and vocational training systems were expanded and strengthened. However, after the 

initial success subsequent investment in the sector failed to keep pace with the changes in the 

market requirements. On the demand side, jobs in the public sector continued to be a priority. 

Most of these jobs did not require specialized skills and even a general matriculation 

certificate with any technical or vocational content was deemed satisfactory to fill the junior 

level administrative and service jobs. The academic degrees of Bachelors of Arts and Master s 

of Arts were sufficient to fill the requirements for higher level jobs.  This tradition has largely 

been maintained since the Independence, even though the economic structure of the country 

has changed significantly. The demand-pull effects have had limited effect on educational 

provision. On the supply side, the certificate and diploma programmes do not seem to have a 

progression ladder into higher level skills. They do not provide entry claims into the tertiary 

sector with credit recognition in both the academic and applied streams. 

 

In addition to this blocked forward linkage, the back ward linkage with apprentice training in 

the traditional sector is missing.  There is no provision where by the traditional 

apprenticeship experience in the non-formal sector could be assessed and certified for entry 

into the formal sector of vocational education. The current TVET certificate stream is too 

narrow in its scope and does not cover the large variety of skill straining that takes place in 

the traditional sector. Two way crosses- over between the academic and the applied/ 

professional streams is lacking in the system. The absence of a well-articulated qualifications 

system is a major structural short coming. The problem of a fragmented structure of 

governance, endemic to the education sector, also plagues the technical and Vocational sub 

sector.  

 

1.5 Labour Market Information (LMI) and Technical and Vocational Education: 

 

The definition of Labour Market Information  used by the Forum of Labour Market 

Ministers  in the  document  on  Saskatchewan  Post-Secondary  Education  and  Skills  Training8 

is, 

 

“Labour Market Information is the body of knowledge that describes employment, unemployment 

and the factors that relate to labour demand and supply”.  

 

The Forum has chosen a broad definition of LMI as;  

                                                           
8 Planning for the Needs of Saskatchewan Learners, Employers and Communities, January 2002, page 14 
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“Information needed to make a labour market decision. This includes career, occupational, 

learning and labour market information used by those looking for work, those currently employed, 

employers, those who provide services, and people in general to make careful decisions about the 

labour market and about the transitions which affect their lives”.  

 

This definition intends to broadly capture information not normally associated with the labour 

market, but which impacts on labour market decisions.9 LMI is not the same as labour market 

data (LMD) or statistics but refers to analyzed LMD as input for policy-making and policy-

implementation.  

 

In the framework of this project it is of special importance whether LMI is useful for TVET 

policies. There is growing consensus that TVET policies in any country should be demand-driven 

and therefore rely on the needs of the labour market, i.e. in particular the labour needs of 

employers, both in qualitative (skills required) and quantitative terms (number of jobs available). 

 

For this purpose reliable LMI is necessary which requires permanent updating for planning and 

other purposes. The LMI required is, however, not just related to the demand side of the labour 

market, but extends also to the supply side in order to get insight into (potential) mismatches in the 

labour market, again in qualitative and quantitative terms. Therefore information on current and 

potential labour market discrepancies like vacancies/shortages, labour surplus, hidden and 

registered unemployment, and various forms of under or over-employment are of high value as 

LMI for TVET purposes. Additional information to guide TVET policies will be explained below. 

This refers to contextual information (specifically economic, demographic and 

educational/training information as well as labour legislation) and to information describing the 

functioning of the labour market (e.g. wage and earnings levels, working hours, labour mobility 

patterns and working conditions in occupations). 

 

In  labour  market  analysis,  a  distinction  is made  between  supply  and  demand  as  well  as 

discrepancies resulting from the differences between demand and supply. Measurement and 

forecasting of the development of the demand and supply variables are either based on stock or 

flow approaches.  

 

The necessity to use reliable and up to date LMI for the formulation and implementation of good 

                                                           
9 Federal/ Provincial/ Territorial Strategic Vision for LMI, 2000, P#23  
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TVET policies is acknowledged all over the world. Depending on the history, structure and 

institutional setting of TVET systems, policy-makers emphasize different needs for LMI to be 

generated.   

 

TVET policies aim at contributing to improvement of labour market efficiency by educating and 

training people in response to the dynamically changing labour market needs. This refers in the 

first place to the quantitative dimension of the labour market. Responding to the needs of the 

labour market requires insight into the future development of the number of jobs available 

according to occupation. This refers on the one hand to the methodological difficulties involved 

in labour market forecasting and on the other hand, and linked to it, the strong and detailed data 

and statistical requirements following from an adequate forecasting system. During the last 

decades, ambitions with regard to the possibilities of forecasting labour market developments have 

become more modest.  

 

A  brief  description  of  the  functions  of  LMI  for  TVET  policies  has  been  given  by 

Mangozho (ILO)10 stressing the role of training institutions in TVET in the use of LMI: 

 

“These institutions need to get information on labour market trends, skill requirements of the 

economy, technological changes and how they affect skills development, programs offered by 

other (competing) institutions, etc, to be able to develop and run programs efficiently. The 

curricula and the types of programs these institutions offer have to be adjusted  on  a  regular  

basis  so  that  graduates  from  these  institutions  have  the appropriate and relevant skills for an 

ever-changing marketplace”. 

 

The planners and program developers in educational and vocational training institutions use 

information on labour market trends as; 

 

 Informed by labor market needs, training programs is demand driven and meet the needs of 

local or regional employers. 

 The anticipated impact of technological changes on future skill requirements to help 

determine the kinds of programs to offer  

 Demand driven programs train in vocations that will be viable over the long term 

                                                           
10 Mangozho, ILO, 2003 
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 The number of students to accept in each program.  

 TVET graduates can develop adaptive and transferable skills that can apply within and across 

viable sectors. 

 Employers are encouraged to offer on-the-job training and work attachments when TVET 

institutions provide demand-driven training. 

 Guidance counsellors/Placement Officers in these institutions use the results from graduate 

follow-up/tracer studies along with information on anticipated skill requirements to help 

students make decisions concerning the particular educational and vocational training 

programs they should pursue. 

 Demand-driven training is more cost effective where high volume-high demand occupations 

create greater income for employers and institutions. 

1.6 Pakistan’s International Obligations 

As Pakistan is a signatory of Asia Pacific Accreditation and Certification Council 

(APACC). However, Pakistan has not yet fully capitalized on the value that it brings. There is 

even little awareness about its utility. TEVTA has a huge challenge in terms of expansion in 

infrastructure with focus on core issues of Curriculum Reform, Human Resource Development, 

Curriculum Complaint Lab Structure, Evaluation Excellence, International 

Recognition/Equivalence and Placement Facilitation. TEVTA has to meet the international 

standards of collaboration and accreditation in order to design and development certification 

system. TEVTA has a challenge to design specific policies, criterion, indicators,  instructions  and  

formats  for  accreditation,  certification  activities  of  TEVTA  and  develop  model institutes by 

implementing the methodologies of  accreditation & certification activities. TEVTA has to 

develop professional certification and licensing for accreditation & certification of TEVTA and 

Non-TEVTA institutions and  develop  and  maintain  the  standardized  operational  quality  

management  system  for  self-evaluation  and continual improvement in TEVTA. TEVTA has to 

assume assuring credibility and value of institutional trainings for credit transfer facility at 

National and International levels. TEVTA has to devise system for linkages with local and 

international employment sector as export oriented outfits for workforce mobility. TEVTA is in 

the process of developing  a  standardized  system  for  accreditation  and  certification  of  

Private/Non-TEVTA  institutions  for accreditation with TEVTA to team up and synergize for 

maximum efficiency 
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As well as, Pakistan has also ratified the UN Convention on the Rights of Child, adopted by 

the UN General Assembly on November 20, 1989. The scope of this convention extends to 

persons up to the age of 18. Article 32 of CRC reads 

"State Parties recognize the right of the child to be protected from economic 

exploitation and from performing any work that is likely to be hazardous or to interfere with 

the child's education, or to be harmful to the child's health or physical, mental, spiritual, 

moral or social development". 

Pakistan has ratified the ILO Convention 182 of 1999, on the Worst Forms of Child Labour.  The 

Convention defines the worst forms of child labour, which comprises:  

(a) all forms of slavery or practices similar to slavery, such as the sale and trafficking of children, 

debt bondage and serfdom and forced or compulsory labour, including forced or compulsory 

recruitment of children for use in armed conflicts;  

(b) the use, procuring or offering a child for prostitution, for the production of pornography or for 

pornographic performances;  

(c) the use, producing or offering of a child for illicit activities, in particular for the production and 

trafficking of drugs as defined in the relevant international treaties; and  

(d) work, which, by its nature or the circumstances in which it is carried out, is likely to harm the 

health, safety or morals of children. Furthermore, Pakistan has also ratified Convention 138 on the 

Minimum Age of Employment.   

Apart from the international commitments and constitutional provisions, Employment of Children 

Act, 1995 and Employment of Children Rules, 1995, completely prohibits the employment of 

children and adolescents in hazardous professions and processes, and regulates the employment of 

children in all other jobs to ensure the health, safety and physical, mental and moral growth of the 

child.  

The benefits come from devolved decision making process at the provincial level, which can take 

decisions keeping in view their specific conditions and circumstances. The risks lie in the lack of 

institutional capacity of provincial labour departments to formulate appropriate policies and 

address the issues of labour and provide appropriate implementation mechanism.    
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1.7 Objectives of the Study 

Objectives of the study are as follows; 

1. Gap Analysis between the Technical Vocational Education Training Institutes and 

Market need. 

2. Review relevance of the existing courses, being offered in the Technical and Vocational 

Training Centers in the target District, to the local labour market needs and recommend 

3. Recommend introduction of new courses, keeping in view the requirements and 

educational background of the target group. In this regard, the study  takes the following 

into consideration: 

- Training requirements of the youth based on the demographics/social/gender 

sensitivity in the target areas and also of the TEVTA staff for the best delivery of the 

training and better institutional management. 

- Education background and ability of the target group to grasp and acquire requisite 

skills of proposed trades; 

- Availability of jobs in the local market for the target group; 

- Job creation opportunities/environment (economic and institutional) including the 

attitudes and expectations of the trainees, Technical and Vocational Training 

providers, and employers); 

Survey was conducted in district Chakwal during November, 2012. However, the sampling 

methodology and the instruments used in the survey are given in the next chapter. This report relates 

to the analyses of the survey data, major findings and recommendations for the Chakwal District.  
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Chapter 2 

Area Profile, Survey Design and Methodology 

 

2.1 Brief Introduction of  District Chakwal: 

 Chakwal was created as an independent district of Rawalpindi in 1985 by combining sub 

division Chakwal of district Jhelum, sub division Talagang of district Attock and the police 

station Choa Saidan Shah, carved out of sub division Pind Dandan Khan of district Jhelum. 

Chakwal district borders the districts of Rawalpindi and Attock in the north, Jhelum in the east, 

Khushab in the south and Mianwali in the west. The total area of Chakwal district is 6,609 

square kilometres, which is equivalent to 1,652,443 acres (6524 km2). The southern portion runs 

up into the Salt Range, and includes the Chail peak, 3,701 feet (1,128 m) above the sea, the 

highest point in the District. Between this and the Sohan river, which follows more or less the 

northern boundary, the country consists of what was once a fairly level plain, sloping down from 

2,000 feet (610 m) at the foot of the hills to 1,400 feet (430 m) in the neighbourhood of the 

Sohan ; but the surface is now much cut up by ravines and is very difficult to travel over.  

Lying at the beginning of the Potohar plateau and the Salt Range, Chakwal is a barani district 

and the terrain is mainly hilly, covered with scrub forest in the southwest, and levelled plains 

interspaced with dry rocky patches in the north and northeast. 

At present district Chakwal consists of 4 sub-divisions 

I. Chakwal 

II. Talagang 

III. Choa Saiden Shah 

IV. Kallar Ka 

CHAKWAL  DISTRICT AT A GLANCE  

  

Area 6524 Sq. Kms.  

Population - 1998 1083725 persons  

    i-  Male 518249 (47.82 %)  

    ii- Female 565476 (52.18 %)  

Sex Ratio (males per 100 females) 91.6  

Population Density 166.1 per Sq. Km  

http://en.wikipedia.org/wiki/Rawalpindi_District
http://en.wikipedia.org/wiki/Attock_District
http://en.wikipedia.org/wiki/Jhelum_District
http://en.wikipedia.org/wiki/Khushab_District
http://en.wikipedia.org/wiki/Mianwali_District
http://en.wikipedia.org/wiki/Potohar_plateau
http://en.wikipedia.org/wiki/Salt_Range


14 
 

     i-  Urban Population 131692 (12.15 %)  

     ii- Rural Population 952033 (87.85 %)  

Average Household Size 5.7  

Literacy Ratio (10 +) 56.72 %  

    i- Male 73.42 %  

    ii- Female 42.15 %  

Population - 1981 775600 persons  

Average Annual Growth Rate (1981 - 98) 1.99 %  

Total Housing Units     

Pacca Housing Units  (32.57%)   

Housing Units having Electricity  (47.95 %)    

Housing Units having Piped Water  (7.89 %)    

Housing Units using Gas for Cooking  (0.99 %)    

Administrative Units   

Tehsils 04  

Union Councils 0  

Mauzas 453  

Municipal Committees 02  

Town Committees 01  

Source: Population Census Organization, Government of Pakistan
11

 

2.2 History 

During British rule, Chakwal was a tehsil of Jhelum district, the population according to the 

1891 census of India was 164,912 which had fallen to 160,316 in 1901. It contained the towns of 

Chakwal and Bhaun and 248 villages. The land revenue and cesses amounted in 1903-4 to 3–3 

lakhs.  

The boundaries and area of the tehsil were described by the Imperial Gazetteer of India as 

follows the tehsil "lies between 28° 45' and 30°05' N. and 72°32' and 73° 13' E., with an area of 

1,004 square miles" 

2.3 Historical sites 

Quite a number of historical sites lie in the undulations of Chakwal, the more important of 

which are: 

                                                           
11 http://www.census.gov.pk/PUNJAB/CHAKWAL.htm 

http://en.wikipedia.org/wiki/British_Raj
http://en.wikipedia.org/wiki/Bhaun
http://en.wikipedia.org/wiki/Cess
http://en.wikipedia.org/wiki/Lakh
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Places Location 

Kallar Kahar (Takht- e- Babri) Kallar Kahar 

Katas Raj ( Hindu Temples) Katas 

BunAmeer Khatoon Bun Ameer Khatoon 

Undarwal Kabristan Bun Ameer Khatoon 

Sumerkand Fort Maira Aima 

KasikFort Vatlee 

Bawoliof Shair Shah Katas 

Susitha Qalirah Chinji 

Nandana Fort Ara 

Malot Fort Malot 

2.4 Traditional Crafts 

 

Chakwal is famous for making Zari Shoes. Khes weaving is also an important traditional craft of 
the District. 

2.5 Natural Resources  

2.5.1Minerals 

District Chakwal is quite rich in minerals. Argillaceous Clay, Coal, Dolomite, Gypsum, 

Limestone and Rock Salt are commercially excavated but no end-user industry exists in the 

district. However, in adjoining Jhelum district, there are three cement plants and a soda ash unit. 

In district Chakwal there exists a bright scope for Gypsum processing, Dolomite processing, 

cooling /Iodinated /Pharmaceutical Grade Salt units. 

2.5.2 Forest 

The forest area is around 1, 55,766 acres. There is also linear plantation of 375 Km alongside 

the roads and canals. The popular trees grown in the area are phalai, kikar and shisham. 

2.6 Small Dams 

  No. of Small Dams   12 

  Name of SmallDams   

Khokher Zer, Surlah, Dhoke Talian, Kot Raja, Dhoke 

Qutab Din, Nikka,Walana, Khai Gurabh, Pira Fatehal, 

Bhagtal, Dhurnal, Mial. 

  Storage Capacity   26,411 in acres feet 

  Area Benefiting   11,089 acres 
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2.7 Major Industry 

Though Cotton is not grown in the district Chakwal but there are five textile-spinning units out 

of which three units also manufacture Polyester/Viscose Yarn. This reflects very good prospects 

for textile weaving and processing, hosiery, towels, bed sheets and sizing units. 

 

The following projects are identified for investment in district Chakwal:- 

 Bed Sheets  

 Ceramic Tableware  

 Cold Storage  

 Cattle/Sheep/Goats Fattening Farm  

 Dairy Products  

 Electrical Accessories  

 Flour Mills  

 Gypsum Processing  

 Hatchery/Breeding Poultry Farms  

 Leather Products  

 Packing Boxes  

 Plastic Ropes  

 Plastic Household Products  

 Peanut Processing/Roasting/Packing  

 Steel Furniture  

 Textile Weaving/Processing  

List of 27 major industries of Chakwal district are attached in the Annex- IV.12 

2.8 Survey Design and Methodology 

The survey was conducted by the IRM team in Chakwal. It was divided into two parts, 

part one consisted of fieldwork with data collection and the second part dealt with data cleaning, 

analysis and final report writing. The field team collected the verifiable information from four 

three stakeholders;  

(a) The target beneficiaries,  

                                                           
12 http://www.punjab.gov.pk/?q=search/node/Chakwal&page=1 
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(b) Technical Training institutions, and 

(c) The key employers in the area  

The rationales for the data collection from these four groups are as under: 

(a) Target Beneficiaries: To get reliable and verifiable data about the socio-economic conditions of 

the target beneficiaries is the key objective of the study. “287” potential target beneficiary 

workers were interviewed in Chakwal District. 

(b) Technical Training Institutions: The contents, quality and relevance of the training programs 

offered in the public and private vocational and technical training institutions need to be 

assessed using the information gathered from “27” different technical training institutes in 

Chakwal District. 

(c) Firms and Potential Employers: In the target areas of Chakwal, “46” key employers were 

interviewed in order to assess the demand of different trades and skills in the existing market, 

and to evaluate the skills gap among the potential beneficiaries and the job market. 

Survey Design for (a)  

A stratified three-stage sampling design has been used for the study.  

Selection of Primary Sampling Units (PSUs) 

Enumeration blocks and villages in urban and rural domains of the district respectively 

have been taken as PSUs. Sample PSUs have been selected from urban/rural domain with 

probability proportional to size (PPS) method of selection. The number of households and 

village population has been taken as measure of size for selection of sample PSUs in urban and 

rural domains.  

Selection of the Secondary Sampling Units (SSUs) 

Within each sample area (PSU) one or more cluster(s) of size approximately 100 

contiguous households have been formed. From clusters formed within each PSU, one cluster 

has been selected at random for survey work. Clusters within sample PSUs have been taken as 

SSUs. A complete listing of households through screening methodology has been undertaken in 

each selected cluster.  
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Selection of the Third Stage Sampling Units (TSUs) 

From the selected cluster, based on screening methodology, a sample of 15 households 

having children 15-29 years have been selected using systematic sampling technique.  

Survey design for (b): Firms and Potential Employers  

In the areas identified in the second stage, the listing of available employers was done. 

From the listed employers, the potential employers were selected on the following criteria: a). 

the firms employing 5 or more workers as full time employees, b). the firms are in need of 

workers.  

2.8.1 Areas covered during the survey 

 The data was mainly collected from the following areas: 

Target Area (Tehsil, Union 
Council, Villages) & Sample 

Poulation 
Union Council Villages 

Sampled 
Villages 

1- Chakwal   
Union Council=12 
Villages=32 
Sampled Villages=9 
Youth Respondents=135 
Men=66 
Women=69 

Balokasar 2 - 

Begal  2 - 

Chak Malook  5 2 

Chak Umra 1 - 

Choa Gunj Ali shah 7 3 

Dullah 3 1 

Karsal 4 2 

KotChodrian 1 - 

Mangwal 2 - 

Mulhal Mughlain  3 1 

Siral 1 - 

Warwal 1 - 

2-Choa Saiden Shah 
Union Council=3 
Villages=10 
Sampled Villages=5 
Youth Respondents=76 
Men=36 
Women=40 

Basharat  4 2 

Dulmial  2 1 

Lehar Sultan Pur  4 2 

3-Kalar kahar 
Union Council=4 
Villages=14 
Sampled Villages=5 
Youth Respondents=76 

Bhar pur  5 2 

Kalar Kahar  1 - 



19 
 

Men=36 
Women=40 Khair pur  6 3 

Munara  2 - 

The data was collected from all three project targeted tehsils, overall 19 villages were covered in 

this survey. In which 5 out of total 10 villages were from tehsils Choa Saiden Shah, 9 out of total 

30 villages were from tehsils Chakwal and 5villages were covered out of total 14 villages from 

tehsils kallar Kahar.  

Survey for (c): Technical/Vocational Training Institutes  

From technical/vocational institutes located in the selected areas, technical/vocational 

training institutes were selected randomly and data was collected from them. The list of the 

Technical Training Institutes, the trades offered by them, the duration of courses and the existing 

enrolled participants‟ data was collected.  

2.8.2 Themes and Survey Instruments 

The data collected includes both the qualitative and quantitative information from the 

potential beneficiaries, the potential employers and the training institutes. The information thus 

gathered gives us a complete picture of the market demand, the socio-economic conditions of 

the beneficiaries, and the strengths and weaknesses of the existing training programmes offered 

in the areas.  

A structured questionnaire was developed for each group. The questionnaire was designed in 

such a way that the interviewee could easily comprehend the questions, and then answer from 

one of the choices available for each question. Some of the questions, where needed were open-

ended. Each questionnaire was discussed with key informed persons and local knowledgeable 

persons, and thereafter it was pre-tested. Necessary changes were made, where necessary, 

during the pre-testing exercise. 

The following Questionnaires were used: 

a. Questionnaire for the Target Beneficiary  

b. Questionnaire for the Existing Vocational and Technical Centers  

c. Questionnaire for the Formal/informal local market employers 



20 
 

2.8.3 Key Informant Interviews 

The detailed interviews with the key informed citizens greatly contributed in the 

selection of sampling areas, developing a comprehensive understanding of the labour market 

conditions, the employability constraints faced by target groups and the various forms of child 

labour abuses at the workplace faced by the children.  

2.8.4 Survey Team 

The survey team comprised of qualified and experienced members, having diverse 

backgrounds. The team leader and the enumerators were carefully selected and trained to seek 

relevant, reliable and accurate information from the participants. 

2.9 Data Processing 

The data entry was undertaken by the trained staff of IRM. The data was cleaned and re-

checked to generate Excel and Stata databases.  

2.10 Field Observations 

The field observations about the working and living conditions of the target group and 

their parents, the conditions of the training institutes and the workplace environments of the 

potential beneficiaries are of immense importance. Moreover, the field observations about the 

working of the existing training institutes, particularly the public-sector Vocation and Technical 

Training institutions, provide a useful guide for planning and successful implementation of any 

intervention.  
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138, 
48%

149, 
52%

Men

Women

15-19 19-25 25-29 Total

28
73

37

138

39
64 46

149

67

137

83

287
Men Women Total

CHAPTER 3 

Findings of the Research Study 

This chapter is divided in to three parts:  

3.1- An Analysis of the socio-economic characteristics of the Potential Beneficiaries 

3.2 -Gap Analysis of the Vocational Training education being provided by the TVETS 

(Public/Private) 

3.3- Market Demand (Employers‟ Feedback) 

The synthesis of the findings and the major recommendations based on the results 

discussed in this chapter is recommended in the next chapter. 

3.1 Socio-economic characteristics of respondents (Youth)  

3.1.1. Sex and Age distribution of the respondents 

In terms of age distribution of the potential 

beneficiaries, 47.4% of the respondents were between 19-25 

years of age. 23.4% were of (15-19) Years of age and 28.92 

were of 25-29 years age. Totally 287 respondents were 

interviewed in which 48% (138) were men and 52% (149) 

were women.  

All the respondents were interviewed from the 19 villages of three tehsils of district Chakwal in 

which 76 respondents (5Villages of each tehsil) were each from Choa Siden Shah and Kallar 

Kahar where as 135 (9 villages) were from tehsils chakwal   

 Age & Sex wise distribution of the Respondents 

Age Strata Men Women Total %age 

15-19 28 39 67 23.34 

19-25 73 64 137 47.74 

25-29 37 46 83 28.92 

Total 138 149 287 100 
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Men
Women

Total

29
37

66 
(23%)

109
112

221 
(77%)

Married

Single

3.1.2 Marital Status 

Out of total 287 respondents 23% (66) are married 

in which (37) are women and (29) are men while 77% 

(221) are single in which (109) are men while 112 are 

women.   

In total 775 were married while 23% were single. 

 

Marital Status Men Women Total %age 

Married 29 37 66 23.00 

Single 109 112 221 77.00 

Total 138 149 287 100 

 

3.1.3 Gender wise Educational Status of the Respondents:  

Out of total 287 respondents 7.67% were illiterate , 36.59% were primary, 25.79 were 

middle, 15.65% were metric, 7.32 had their higher secondary education, 2.79% were graduates  

and 2 were masters. Only 3.48% (8) out of 287 have any kind of vocational Trainings. In which 

4 have got training informally while others 6 have some sort of institutionalized courses. 

92% of the total respondents were literate while others 8% were unable to read and write. 31% 

were above middle while others 61% were middle or below.   

 

The tabular presentation of the educational level of the respondents by gender is given as under; 
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34%

24%

17%

9%

4%
1%

6%

10%

39%

28%

15%

6%
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(7%)
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(26%)
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(16%)
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(7%) 8

(3%)
2

(0.7%)

10
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Gender wise level of Education of the Respondents 

Education Men Women Total %age 

Illiterate 7 15 22 7.67 
Primary 47 58 105 36.59 
Middle 33 41 74 25.78 
Metric 23 22 45 15.68 
Higher Secondary 12 9 21 7.32 
Graduation 6 2 8 2.79 
Master 2 0 2 0.70 
Tech./Vocational Education 8 2 10 3.48 
Total 138 149 287 100 

 

3.1.4 Reasons for not having Technical Vocational Education 

As 10 out of 287 got the Technical and Vocational training remaining 277 responses 

were to the question the reason for not having the vocational and technical education the 

majority 28% responded for not having the information, secondly 23% had no easy access to 

these institutes, 14% responded having no affordability for these courses, 13% parents were not 

willing to have their children vocationally trained, 9% have not received the vocational and 

technical education because of the long course duration, 9% not got technical and vocational 

training because of the low social status attribution to the vocational skills and 4% haven‟t got 

the vocational and technical education because they think there is no future in getting this 

training.  .   

Reasons for not having Technical Vocational Education 

Reasons Men Women Total %age 

No Information 35 43 78 28 

Accessibility 27 36 63 23 

Not Affordable (financially) 22 17 39 14 

Low Social Status of TVE 11 13 24 9 

Parents not willing 7 29 36 13 

Having no Future 10 2 12 4 

Too long Courses 18 7 25 9 

Total 138 149 277 100 

The graphical presentation o the reasons by the respondents for not having Vocational and 

technical education are as follows; 
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3.1.5 Present Status of the Respondents 

In response to the question presently in what sort of activities the youth are engaged in, 

the responses were as follows 30% were frugal, 22% were helping parents in their doings 14 % 

were waiting for any sort of job, 13% were house wives, 9% were involved in wage 

employment, 7% were doing any sort of job and same number was involved in some kind of 

other activities.  

Present Status of the Respondents  

Activities Men Women Total %age 

Doing Nothing 34 52 86 30 

Helping Parents in their Work 31 32 63 22 

Doing any sort of Job 13 7 20 7 

Wage Employment 16 9 25 9 

Waiting for Jobs/Work 27 12 39 14 

Inherited Business/land utilization 17 
 

17 6 

House Wives 
 

37 37 13 

Others 9 10 19 7 

Total 138 149 287 100 

 

The graphical presentation of the respondents is given below; 

No 
Information

Accessibility Not 
Affordable 
(financially)

Low Social 
Status of 

TVET

Parents not 
willing

Having no 
Future

Too long 
Courses

27%
21%

17%

8%
5% 8%

14%

29%
24%

12%
9%

20%

1%
5%

88 (28%)

63 (23%)

39 (14%)

24 (9%)

36 (13%)

12 (4%)

9%

Men Women Total
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8%
17%

43%

30%

1% 1% 0% Less than 5,000

5,000-7,000

7,000-9,000

9,000-12,000

12,000-15,000

15,000-2,0000

Above 2,0000

Yes No

79%

21%

63%

37%

203(71%)

84 (29%)

Men Women

 

3.1.6 Average Monthly Income of the family 

The average monthly income of the family 

responses were as follows 43% responded 

between 5000-70000, 30% responded 

between 9000-12000, 17% lied between 

5000-7000, 8% were less than 5000 and 2% 

were  above 12000 but below 20000. There 

was no one whose family income is above 

20000 rupees.  

3.1.7 Do you want to get any Technical Vocational Education? 

In response to the question how many of you 

want to get the Technical Vocational 

Education 71% were responded in favor of 

getting training while 29% responded no in 

which 37% were women of their total while 

men were21%. 

Tabular presentation is given below; 

Vocational Education Training (Yes or No) 
   Vocational Education Men Women Total %age 

Yes 109 94 203 71 

No 29 55 84 29 

Total 138 149 287 100 
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3.1.8 The Duration of the Training  

In response to the question of how much 

duration the training will be possible for 

them to attend, the responses were as 

follow 34% said 0-3 months, 52% were 

in favor of 3-6 months and 13 % were in 

favor of 12month training.  

This shows that 3-6 month training is more appropriate for the concerned target area. Tabular 

presentation is given below; 

 

3.1.9 Residential/Non-Residential Training 

 Similarly in response to the question for 

the Residential/Non Residential Training 

72% asked for the Non Residential and 

only 28% were in favor of the Residential 

training  

Tabular presentation is given below; 

Residential/Non Residential Training 
 Resd./Non Resd. Men Women Total %age 

Residential 63 83 146 71.92 

Non Residential 46 11 57 28.08 

Total 109 94 203 100 

 

3.1.10 Characteristics of the families of the respondents  

A total of 172 parents were interviewed during the survey in the 19 Villages of Chakwal. 

The parents/guardians interviewed included 89 Men (fathers) and 83 women (mothers). A 

Duration of the Training 

Duration Men Women Total %age 

0-3 Months 23 46 69 33.99 
3-6 Months 69 37 106 52.22 
12 Months 15 11 26 12.81 
Above 12 Months 2 0 2 0.99 
Total 109 94 203 100 
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16%

25%

21%

21%

12%

4% 1%
None

Primary

Middle

Metric

Intermediate

Graduation

Master

quantitative analysis of the socio-economic characteristics of the parents is given briefly as 

under: 

3.1.11 Distribution of Parents by Gender and Education 

16% of the parents of the working 

youth were illiterate, and the percentage 

distribution of illiteracy among the mothers 

(24%) is below than among fathers (8%). 25% 

of the parents have primary schooling and 

another 21% have middle level education. The 

median education is Primary among all the parents, as well as among the fathers and the 

mothers. 12% were intermediate, 4% were having graduation and only 1% holds the Masters‟ 

degree. 

Distribution of Parents by Gender, Education, and Employment Status 

Level of Education Female Male  Total 

None 24% 8% 16% 

Primary 29% 21% 25% 

Middle 19% 23% 21% 

Metric 15% 27% 21% 

Intermediate 9% 13% 12% 

Graduation 4% 5% 4% 

Master 0% 3% 1% 
 

      

3.1.12 Average household Size  

The median household size of the working children is in 4-6 range. The large household 

sizes with 10 or more members are very rare (6.5%). It appears that a typical family comprises 

of the parents, children and the surviving grand-parents. Extended or joint family system is not 

observed from the size distribution of the households. 

Household Size Distribution 

HH Size %age 

  1-3 26.5 

  4-6 44.0 

  7-9 23.0 

  10 and above 6.5 

  Total 100.0 
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99.5% 93.3% 95.9%

0.5%
6.7% 4.1%

Female Male Total

Parents Saving Status No

Yes

3.1.13 Parents by their holdings (Assets) 

Almost 41% of the households of the working children do not own a house. The most 

common assets of the households, who do not own a house, are the television, and the television 

& refrigerator. Among those who own a house, 45% of them own no other asset. 39% of the 

house-owners also have a television.   

Based on the asset distribution pattern of the households of the working children, it is apparent 

that these households have extremely limited ability to approach collateral-based borrowing 

institutions.  

Assets Percentage 

None 3.8 

Television 15.6 

Refrigerator 0.0 

Animal 2.6 

House 26.9 

Television & Refrigerator 13.3 

Television & Animals 2.4 

Television & Refrigerator & Animals 2.4 

House & Television 23.2 

House & Refrigerator 0.0 

House & Animals 9.9 

House & Television & Refrigerator 0.0 

House & Television & Animals 0.0 

House & Television & Refrigerator & Animals 0.0 

Total 100 

 

3.1.14 Families saving status 

In 96% of the cases of the youth, the families had no savings at all. This finding has two 

important implications. One, the youth on completion of their trainings, may need financial 

support to establish their own business. Two, 

the parents may be reluctant to allow their 

children to participate in the literacy/training 

programs due the foregone incomes in case the 

children are offered full-time training 

programs. These conclusions are based on the 

fact that no savings show that the families of 

the young boys and girls are suffering from 

poverty conditions or are at best the marginal cases. Therefore, some of the parents may not be 
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willing to sacrifice even the moderate income contributions by these children, for participation 

in the training programmes; 

 

3.1.15 Borrowing pattern among the parents  

  A majority of the parents (79%) have not borrowed money from any source. Only 18.4% 

of the parents are under debt. It shows that the total family income from various sources (like 

parents own income, working child income, transfer incomes like SSN) enables these families to 

meet their basic needs.   

Distribution of Parents by whether they borrowed any loan 

Borrowed Loan Female Male  Total 

 Yes 29.5 13.9 18.4 

 No 68.5 83.3 79.0 

 Don‟t Know 2.1 2.8 2.6 

  Total 100.0 100.0 100.0 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

Percentage Distribution of Children by Savings 

Do Your Family have any Savings Female Male Total 

No 99.5 93.3 95.9 

Yes 0.5 6.7 4.1 
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3.2. Analysis of the Technical and Vocational Education Providers 

3.2.1 Technical Education and Vocational Training System in Punjab (Pakistan) 

 Technical cal Education and Vocational training is basically about building the skills 

needed for the workplace in future economy. It is also about marketable and economically 

relevant education for people. TEVT in Pakistan can be divided into three subcomponents: 

 

1. Prevocational or school level known as TEVT, (Vocational and Technical Training centres) 

2. Higher  engineering,  and  

3. Technology education. 
 

Vocational  training caters  to unemployed  youths who lack skills and  those who either  

drop out of the school  system or fail to qualify  for  admission  in the polytechnic  institutes  

and  colleges. Vocational Institutes offer courses between three months and two years in length, 

although the maximum is generally a year. Entry is based on Grade VIII. Courses for girls are 

often shorter than those for boys. A two-year course leads to a Grade 3 Skilled Worker 

Certificate13. Vocational courses are more practically oriented compared with technical 

education. The curriculum of vocational courses comprises eighty percent (80%) practical and 

twenty percent (20%) theory. Graduates are expected to perform semiskilled and skilled jobs 

in various sectors or can be self-employed.  

 

Technical Training Centres offer two-year courses for graduates of Grades VIII and X. The 

institutes are affiliated to the technical training boards. Courses lead to Grade 2 Skilled Worker 

Certificate. The certificates are awarded by a Board of Technical Education or TEVTA. Grade 2 

and 3 Skilled Workers Certificates are also available via competence testing in the workplace14. 

 

Post-secondary technical and vocational education takes place at polytechnics/colleges of 

technology. The three-year courses post-SSC (Secondary School Certificate) leads to a Diploma, 

in the engineering field known as the Diploma of Associate Engineer.15 Three years course 

leading to diploma of associate engineer (DAE) is the main programme of the polytechnic 

institutes in the Technical Education and Vocational Training (TEVT) system. The DAE 

curriculum comprises sixty percent (60%) practical and forty percent (40%) theory. The 

polytechnic institutes offer a wide range of training programmes in traditional as well as new 

and emerging technologies.  Traditionally most TEVT institutions, particularly the polytechnic 

institutes, were established to train the workforce for Government departments and public sector 

                                                           
13 Pakistan, International Comparisons, UK NARIC 
14

 Ibid 
15

 Ibid 



31 
 

Degree

Diploma 

Certificate Proficiency

organizations where their qualifications (certificate/diplomas) served as proof of competence. 

Until recently very little attempt has been made to involve the end users in the operation, 

management, and programme delivery, and to align the course contents to the needs of 

industries.  This  failure  has  contributed  to  the marginalization  of  TEVT  institutions  with  

employers  showing  little  interest  in extending   cooperation   to  the  institutions   due  to  lack  

of  interactions   between industries and TEVT institutions. Consequently, TEVT programmes 

are seen as out of step with the needs and expectations of the workplace. 

 

Courses at Commercial Institutes after the SSC (Secondary School Certificate) are completed 

with the Certificate in Commerce after one year and the Diploma in Commerce after two years, 

also called the Intermediate in Commerce. Colleges of Technology offer the same diploma 

awards as Polytechnics, but they also award degree courses to holders of the Polytechnic 

Diploma. 

 

Three years course leading to diploma of associate engineer (DAE) is the main programme 

of the polytechnic institutes in the country. The DAE curriculum comprises 60 percent 

practical and 40 percent theory. The polytechnic institutes offer a wide range of training 

programmes in traditional as well as new and emerging technologies.  Traditionally most TEVT 

institutions, particularly the polytechnic institutes, were established to train the workforce for 

Government departments and public sector organizations where their qualifications 

(certificate/diplomas) served as proof of competence. Until recently very little attempt has 

been made to involve the end users in the operation, management, and programme delivery, 

and to align the course contents  t o  the needs o f  industries.  This  failure  has  

contributed  to  the marginalization  of  TEVT  institutions  with  employers  showing  little  

interest  in extending   cooperation   to  the  institutions   due  to  lack  of  interactions   

between industries and TEVT institutions. Consequently, TEVT programmes are seen as out 

of step with the needs and expectations of the workplace. 

The Skills Pyramid  

 

 

 

 

 

 

Diploma 

Matric 

Primary or 

Matric 
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3.2.2 TVET Sector Management Structure 

Federal Level 

• Ministry of Professional and Technical Training 

• National Vocational and Technical Training Commission (NAVTTC) 

• National Training Bureau (NTB) 

• Public sector training providers 

• Private sector training providers 

Provincial/District Level 

• Technical and Vocational Training Authorities (TEVTAs) 

• Punjab Vocational and Technical Council (PVTC) 

• Skills Development Councils (SDCs) 

• Directorate of Technical Education (DTE) 

• Directorate of Manpower Training (DMT) 

• Board of Technical Education (BTE) 

• Public sector training providers 

• Private sector training provider 

At federal level, the newly created Ministry of Professional and Technical Training heads the 

National Vocational and Technical Training Commission (NAVTTC) and the National 

Training Bureau (NTB). At provincial level, the authorities such as the TEVTAs, and the 

councils   such   as   Punjab   Vocational a n d    Technical   Council   (PVTC)   and   Skill 

Development Councils (SDCs; both autonomous bodies) are entrusted with planning and 

executing training programmes as well as to carrying out tasks such as revision/development 

of curriculum, training of trainers. 

 

In the public sector, the Directorates of Technical Education (DTE), Provincial Directorates 

of Manpower Training and some other agencies for the public sector run their own 

vocational training programmes. The National Training Board and the associated Trade 

Testing Boards are responsible for their own examinations and issue certificates. Furthermore 

regional boards exist such as the Punjab Board of Technical Education (PBTE) or the Khyber 

Pakhtunkhwa Board of Technical Education (KPBTE). The industry has its own training 

programmes for training middle level and semi-skilled workforce. 
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NAVTEC was established in 2005. NAVTTC has been established under the NAVTTC 

Act in June 2011. The functions described in the Act show that NAVTTC has a mandate to 

regulate, monitor and coordinate various activities related to TVET. 

 

3.2.3 Public and Private Training Providers and System 

 

Public Sector (Formal Training) 

 Government Vocational Institutes (GVIs) GVIs, Vocational and Training Centers (VTCs) and 

Apprenticeship Training Centers (ATCS) 

 Government College of Technology (GCTs)  

 

Private Sector (Formal & Informal Training) 

 In-plant Training Programme under Apprenticeship Training Ordinance, 1962  

 In-house Training Programme 

 Donor Agency-sponsored Training Programme 

 Private Vocational & Technical Training Institutions 

 SDC Training Programmes under P-P P Scheme 

 

Private Sector (Informal Training) 

 Informal Sector Training 

 "Ustad-Shagird" Training System 

 

Technical Diploma programmes which culminate in the attainment of the Diploma of Associate 

Engineer (DAE) are provided by Colleges of Technology or Polytechnics and are three years in 

duration. Entrants would have successfully completed 10 years (Matriculation) of general 

education before being admitted. Students who have successfully completed the DAE can 

continue for three years pursuing the Bachelor of Technology (BTech) degree in a College of 

Technology or at a university. A small number (about 5%) with exceptional pass in the DAE 

is annually admitted to pursue a Bachelor of Engineering (BE) degree.  However, they are not 

given any credits for training covered by the DAE and have to complete the whole 4-year 

programme. 

 

Vocational certificates are usually of six months to two years duration and training takes place in 
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vocational institutions.  These institutions have varying names such as Vocational Training 

Centres (VTCs), Vocational Training Institutes (VTIs), etc. In some institutions shorter 

programmes running anywhere from four weeks to six months are provided. Entry condition for 

the longer vocational certificate courses is completion of grade 10 general education. However, 

for the shorter courses of 3-6 month duration, entry requirements are more flexible. 

 

Two kinds of degrees are offered in technology and engineering. Students who complete 12 years 

of general education and with appropriate qualifying marks are admitted to the Bachelor of Science 

degree which takes four years (engineering) in universities around the country.  Both the 

BTech.(Hons)  and BSc. Engineering degrees are considered equivalents for purposes of 

employment but there is a debate raging among the professionals as the Pakistan Engineering 

Council has been reluctant to register B-Tech. graduates as engineers. 

 

There  are  five  Skill  Development  Councils  (SDCs),  one  in  Islamabad  (serving  the federally 

ruled specific territories) and one in each provincial capital. The SDCs were established  by  the  

former  Federal  Ministry  of  Labour,  Manpower  and  Overseas Pakistanis as a public-private 

partnership initiative to ensure the supply of skilled labour on the basis of market demand. The 

SDCs arrange training of new entrants and employees by mainly delegating to training providers in 

the private sector, occasionally the public sector. Some SDCs have their own training facilities as 

well as the National Training Bureau (NTB) which has to some extent an umbrella role. 

 

The NTB was established under the National Training Ordinance 1980 which was amended in 2002 

to regulate, promote and assess vocational training needs with reference to the country and foreign 

job market requirements. NTB remained involved in developing curricula, setting skill standards, 

evaluating training methodology and the delivery system, job analysis etc. Recently NTB has been 

linked to the MoPTT (Ministry of Professional and Technical Training) as a consequence of the 

devolution process under the 18th Amendment in Constitution. 

 

3.2.4 Targeted Institutes for the Current Study (Chakwal) 

 

As mentioned earlier, 27 training institutes were visited by the field teams and the responses of the 

management of the institutes were sought on various structured questions. The institutes which were 

visited are both run in the public and the private sector. A brief discussion of the results is given 

below. . The list of training institutes, their courses/trades, duration of each course/trade and the 

number of existing enrolled participants stream wise are also discussed and shared in the Annexure. 



35 
 

Punjab 
TEVTA

29%

PVTC
22%

Social 
Welfar

e
4%

Fauji 
Founda

tion
15%

Private
30%

Men
57%

Wome
n

29%

Combi
me
14%

The main broader categories of the institutes (Public and Private) visited are as follows; 

 

 Public Institutes        15 

 Punjab Technical Education and Vocational Training Authority (TEVTA) 8 

 Punjab Vocational Training Council (PVTC)     6 

 Social Welfare          1 

 Private Institutes        12 

 Fauji Foundation         4 

 Different Vocational and Technical Training Institutes    8 

 Total Institutes         27 

The graphical presentation of the surveyed institutes 

are given in the pie chart in which 55% surveyed 

institutes were of Public (29% of Punjab TEVTA, 

22% of PVTC and 4% of Social Welfare) while 

45% institutes were private (15% of Fauji 

foundation , and 30% other different private 

institutes of different scales. The capacity 

assessments of these training institutes were measured in the following variables. 

Gender wise segregation of these training institutes were as follows, 

57% of these institutes were of men while 29% 

were for women and 14% of the Institutes were 

offering co-education.  The pie chart elaborates the 

information well. Different courses were being 

offered in these vocational training institutes. The 

details of these offered courses and their eligibility 

criteria are given in the annexure. The enrollment of 

these institutes is as under, 

TVETS  Boys Girls Total 

 Punjab TEVTA  477 244 721 

 PVTC  491 408 899 

 Social Welfare  - 89 89 

 Fauji Foundation  120 234 354 

 Private Institutes  558 214 772 

 Total  1,646 1,189 2,835 
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Total 2,835 trainees‟ were enrolled in these 27 institutes in which 1,189 (52%) were girls and 

1,646 (58%) were men as shown in the table above. The institutes were analyzed over following 

variables;  

 Own/Rented Buildings of the Institutes, 

 General condition of the institutes, 

 Office, class rooms and workshops‟ Conditions,  

 Teaching material,                                                 

 Institute Linkages with the employers, 

 Records 

3.2.5 Own/Rented Buildings of the Institutes 

As per study target area, 27 total institutes were visited, out of these total 27 institutes 11 

(41%) were resided in their own buildings in which 2 were from Private institutes, 1 of social 

welfare, 6 of PVTC and 2 of Punjab TEVTA, while 16 (59%) were in private buildings and were 

paying rents in which 6 were private institutes, 4 were of Fauji Foundation, and 6 were of Punjab 

TEVTA.  

 

 

 

 

 

 

 

As per Medium Term Development Framework (MTDF, 2005-2010) targets, TEVTA was 

obliged to establish its center at tehsils level for achieving the technical and vocational training 

targets. For this purpose in allover Punjab, TEVTA established institutes in rented buildings on 

urgent basis as institutes self buildings require massive investment in infrastructure. 
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Similarly new Polytechnics, Technical and Vocational Institutes were also established, with the 

ultimate target of at least two in every district (of which one is for women) by the end of the 

MTDF period, in some of the districts this target was achieved but not in Chakwal. 

3.2.6 General conditions of the institutions 

TVETs‟ capacity assessment was made in the different variables, one of these variables was 

general condition of these institutes that covered available facilities, maintenance, safety and 

equity issues. The assessment of the targeted institutes was done in streams like all the covered 

institute of Punjab TEVTA, Punjab Vocational Training Council (PVTC), Fauji Foundation and 

Private institutes.  

 Facilities: 

The variable “Facilities” covered the following areas; 

 

 Are the available facilities generally in good condition? 

 Is the campus laid out in a student friendly way? 

 Is movement around the campus easy to do? 

 

 Maintenance: 

The variable “Maintenance” covered the following areas; 

 

 Are building adequately protected/ painted etc.? 

 Is there adequate budget to maintain buildings and equipment? 

 

 Safety: 

The variable “Safety” covered the following areas; 

 

 Are workshops aisles clearly marked? 

 Are fire extinguishers strategically placed? 

 Are emergency electrical stop buttons clearly visible? 

 

 Equity Issues: 

The variable “Equity Issues” covered the following areas; 

 Are public toilets available for both women and men? 

 Are courses open to both men and women? 

 Are fees charged to all trainees/ students? 

 Are the disadvantaged able to access courses? 
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 Are students attending from rural areas? 

 Is a mechanism in place to waive fees for the disadvantaged? 

 

All these variables were evaluated and then their percentage was taken. The below chart shows 

the current position of the institutes in percentage as whole comprising of the above four 

questions generally.  

 

 

 

 

 

 

 

 

 

 

The above chart shows the position of the institutes‟ stream wise that is Facilities wise Punjab 

TEVTA 15%, PVTC 60%, Social welfare 30%, Fauji Foundation 40%, and Private 60%, 

Similarly Maintenance Punjab TEVTA 25%, PVTC 70%, Social welfare 20%, Fauji Foundation 

70%, and Private institutes‟ 70%, Similarly Punjab TEVTA 10%, PVTC 40%, Social Welfare 

60%, Fauji Foundation 60% and Private Institutes‟ 50%, and Equity issues 20%, PVTC 35%, 

Social Welfare 25%, Fauji Foundation 15% and Private Institutes‟ 40% respectively. The table 

below shows the statistical information of the above bar chart. 

 

The General Condition of the Institution (Stream wise) 

Stream wise TVETs' Facilities Maintenance Safety Equity Issues 

Punjab TEVTA 15% 25% 10% 20% 

PVTC 60% 70% 40% 35% 

Social Welfare 30% 20% 20% 25% 

Fauji Foundation 40% 70% 60% 15% 

Private 60% 70% 50% 40% 

 

3.2.7 Office, class rooms and workshops’ Conditions 

Another variable of these variables was office, class rooms and workshops‟ condition of the 

institutes that covered available capital equipment, consumable items, Information and 

Communications Technology (ICT), and stores. The assessment of the targeted institutes was 
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done in streams like all the covered institute of Punjab TEVTA, Punjab Vocational Training 

Council (PVTC), Fauji Foundation and Private institutes.  

 

 Capital Equipment: 

 

 Is there a written Inventory of all capital and minor capital equipment? 

 Is all teaching equipment in serviceable condition? 

 Is regular maintenance being carried out? 

 Who carries out the maintenance? 

 Are catalogs available on each piece of capital equipment? 

 Are there local parts suppliers identified? 

 

 Consumable items: 

 

 Is there a control system to monitoring consumable usage? 

 Who is responsible for consumable supplies? 

i. Department heads 

ii. Administrative staff 

iii. Individual teachers/ instructors 

 

 Information and communications technology (ICT): 

 

 Is there an ICT policy? 

 Is ICT equipment properly serviced? 

 How is this carried out? 

i. By a local service contract 

ii. By experienced staff 

 

 Stores: 

 

 Is there a store in each workshop? 

 If so who is responsible for issuing tools 

i. A stores person 

ii. A teacher 

All these variables were evaluated and then their percentage was taken. The below chart shows 

the current position of the institutes (stream wise) in percentage as whole comprising of the 

above four questions generally.  
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The above chart shows the position of the institutes‟ (stream wise) position in Capital Equipment 

wise Punjab TEVTA 60%, PVTC 70%, Social welfare 30%, Fauji Foundation 60%, and Private 

40%, Similarly Consumable items, Punjab TEVTA 30%, PVTC 50%, Social welfare 20%, Fauji 

Foundation 40%, and Private institutes‟ 60%, Similarly Punjab TEVTA 20%, PVTC 60%, 

Social Welfare 10%, Fauji Foundation 30% and Private Institutes‟ 40%, and stores 70%, PVTC 

80%, Social Welfare 15%, Fauji Foundation 60% and Private Institutes‟ 40% respectively. The 

table below shows the statistical information of the above bar chart. 

Office, Class Rooms, and Work Shops’  (Stream wise) 

Stream wise TVETs' 
Capital 

Equipment 

Consumable 

items 
ICT Stores 

Punjab TEVTA 60% 30% 20% 70% 

PVTC 70% 50% 60% 80% 

Social Welfare 30% 20% 10% 15% 

Fauji Foundation 60% 40% 30% 60% 

Private 40% 60% 40% 40% 

 

3.2.8 Teaching material:   

Another variable of these variables was “Teaching Material” of the institutes that covered 

curricula availability, curriculum design and format, curriculum format, assessment procedure ad 

revision of curricula. The assessment of the targeted institutes was done in streams like all the 

covered institute of Punjab TEVTA, Punjab Vocational Training Council (PVTC), Fauji 

Foundation and Private institutes. 
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 Curricula Availability 

 

 Are curriculum document sets available for each course? 

 Who provided these documents? 

 

 Curriculum design and development 

 

 When were they prepared? 

 Are the curricula competency based? 

 Do the curricula fulfill the market demand? 

 

 Curriculum format 

 

 What is the format of the various syllabi? 

i. Traditional lesson structure 

ii. Modular 

iii. Modular & self paced 

 

 What does the curriculum set include? 

i. Syllabus 

ii. Student handout and reference materials 

iii. Teacher/ instructor guides? 

iv. Careers guidance materials? 

v. Self learning materials 

vi. Assessment guidelines 

vii. Clear and unambiguous minimum competency requirements 

 

 Assessment procedure 

 

 What is the course assessment procedure? 

 How are trainees/ students assessed? 

i. By exam at the end 

ii. Intermediate tests and an exam at the end 

iii. By continuous assessment 

iv. By observation and questioning against predetermined competencies 

 Who is responsible for trainees‟ assessment? 

 Who sets certification standards? 

 Who issues certificates? 

 

 Revision of Curricula 

 Do you have the flexibility to change the curriculum to suit local needs? 

 Have they been up- graded and if so when? 

 How were they upgraded/ revised? 

 Where you involved in any changes? 
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All these variables were evaluated and then their percentage was taken. The below chart shows 

the current position of the institutes (stream wise) in percentage as whole comprising of the 

above five questions regarding curricula generally. In “Curricula Availability”, Punjab TEVTA 

20%, PVTC 80%, Social Welfare 10%, Fauji Foundation 20% and Private Institutes‟ 40%, 

Similarly “Curriculum Design”, Punjab TEVTA 15%, PVTC 70%, Social Welfare 10%, Fauji 

Foundation 20% and Private Institutes‟ 30%,  in “Curriculum Format”, Curricula Availability, 

Punjab TEVTA 20%, PVTC 60%, Social Welfare 10%, Fauji Foundation 20% and Private 

Institutes‟ 30%, in “Assessment Procedure”, Punjab TEVTA 50%, PVTC 80%, Social Welfare 

20%, Fauji Foundation 20% and Private Institutes‟ 40%,  and “Revision of Curricula” Punjab 

TEVTA,10%, PVTC 30%, Social Welfare 10%, Fauji Foundation 20% and Private Institutes‟ 

30% respectively.  

The table below shows the statistical information of the above bar chart. 

Teaching Material (Stream Wise) 

Stream wise 

TVETs' 

Curricula  

Availability 

Curriculum  

Design 

Curriculum  

Format 

Assessment  

Procedure 

Revision of  

Curricula 

Punjab TEVTA 20% 15% 20% 50% 10% 

PVTC 80% 70% 60% 80% 30% 

Social Welfare 10% 10% 10% 20% 10% 

Fauji Foundation 20% 20% 20% 40% 20% 

Private 40% 30% 30% 60% 30% 
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3.2.9 Institute Linkages with the employers 

Another variable of these variables was linkages with the employers, placement of the pass out 

trainees‟, follow up of the pass out trainees‟ and community involvement I the institutions‟ 

problem solving etc. The assessment of the targeted institutes was done in streams like all the 

covered institute of Punjab TEVTA, Punjab Vocational Training Council (PVTC), Fauji 

Foundation and Private institutes.  

 Linkages 

 

 Does the institution have a direct link with local employers? 

 Who makes those connections? 

 What is the purpose of linking with local employers? 

 

 Placement 

 

 Does the institution assist with placement of those who complete the course? 

 If so how is this accomplished? 

i. By direct contact with potential employers 

ii.  By scanning advertisements and counseling trainees/ students 

iii. By word of mouth with the local business community 

iv. By preparing letters of recommendation for course completers 

 If not why? 

i. Not the responsibility of the institution 

ii. No resources to contact employers 

iii. Employers prefer to recruit themselves 

iv. No jobs in this skill area locally available 

 

 Follow up 

 

 Is there any tracer study carried out on those who complete the course? 

 If so what is the information used for? 

i. Justifying costs of changes to teaching materials/ equipment 

ii. Adapting curricula 

iii. Recording placement rates 

 If not why? 

i.  No contact address 

ii. Unknown location of former trainees/ students 

iii. No system in place of follow up 

 

 Community involvement 

 

 Is any member of staff involved with the community for the TVET projects? 
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i. If so which ones? 

     ii. What are the objectives of these involvement t? 

All these variables were evaluated and then their percentage was taken. The below chart shows 

the current position of the institutes (stream wise) in percentages as whole comprising of the 

above four questions generally.  

 

The above chart shows the position of the institutes‟ (stream wise) position in institutional 

linkages, linkages with the employers‟  wise Punjab TEVTA 5%, PVTC 40%, Social welfare 

0%, Fauji Foundation 0%, and Private 40%, Similarly regarding the placement of the pass out 

trainees‟, Punjab TEVTA 5%, PVTC 50%, Social welfare 0%, Fauji Foundation 0%, and Private 

institutes‟ 50%, Similarly in follow up of the pass out trainees‟ Punjab TEVTA 5%, PVTC 25%, 

Social Welfare 0%, Fauji Foundation 0% and Private Institutes‟ 20%, and about the community 

involvement PVTC has 25% and others do not have any kind of linkage with the community 

respectively.  

The table below shows the statistical information of the above bar chart. 

Institute Linkages Development (Employers, Community and Follow up of the trainees')  

Stream wise TVETs' Linkages Placement Follow up 
Community  

Involvement 

Punjab TEVTA 5% 5% 5% 0% 

PVTC 40% 50% 25% 0% 

Social Welfare 0% 0% 0% 20% 

Fauji Foundation 0% 0% 0% 10% 

Private 40% 50% 20% 0% 
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3.2.10 Records 

Another variable of these variables was office, class rooms and workshops‟ condition of the 

institutes that covered available capital equipment, consumable items, Information and 

Communications Technology (ICT), and stores. The assessment of the targeted institutes was 

done in streams like all the covered institute of Punjab TEVTA, Punjab Vocational Training 

Council (PVTC), Fauji Foundation and Private institutes.  

 

 General records 

 

 Does the institution have adequate records available? 

 Are they easily accessible? 

 Are the records in hard copy and/or electronic format? 

 Is the record system linked to the provincial government? 

 

 Student records 

 

 What type of trainee/ student records is available? 

 Individual family contact numbers 

 Selection/ admission details 

 Attendance/ absence information 

 Monitoring of performance 

 Continuous assessment 

 Final results and level of qualification 

 Coded records of certificate (s) issued 

 Tracer studies after completion 

 

 staff records 

 

 What types of staff records are available? 

 Personal contact details 

 Qualification and experience 

 Teacher/ instructor training 

 In- service training 

 Further professional training and upgrading in technical skills 

 Is there a career development plan for  teachers 

 Is there a succession plan for the institution 

 

 D. Institutional records 

 

 How long is each type of record kept? 

 Who has access to records? 

 Are records secured? 
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All these variables were evaluated and then their percentage was taken. The below chart shows 

the current position of the institutes (stream wise) in percentage as whole comprising of the 

above four questions generally.  

 

The above chart shows the position of the institutes‟ (stream wise) position in „Different 

Record” like general record wise Punjab TEVTA 70%, PVTC 80%, Social welfare 30%, Fauji 

Foundation 80%, and Private 50%, Similarly student record wise, Punjab TEVTA 50%, PVTC 

80%, Social welfare 40%, Fauji Foundation 80%, and Private institutes‟ 60%, in staff record 

Punjab TEVTA 70%, PVTC 90%, Social Welfare 60%, Fauji Foundation 70% and Private 

Institutes‟ 70%, and in institutional record Punjab TEVTA 70%, PVTC 90%, Social Welfare 

80%, Fauji Foundation 70% and Private Institutes‟ also 70% respectively.  

The table below shows the statistical information of the above bar chart. 

Records 

Stream wise TVETs' 
General  

Record 

Student  

Record 

Staff  

Record  

Institutional  

Record 

Punjab TEVTA 70% 50% 70% 70% 

PVTC 80% 80% 90% 90% 

Social Welfare 30% 40% 60% 80% 

Fauji Foundation 80% 80% 80% 70% 

Private 50% 60% 70% 70% 
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3.2.11 Reasons of Unemployment of the TVET Graduates 

Not properly skilled (35.3%) and inappropriate training (29.4%) are the major reasons, 

explained by the institutes, for not getting employment by the students trained from TVETs. 

This finding is consistent with our earlier findings that the training courses offered and the skills 

imparted by these institutes are either not relevant to the market demands or do not meet the 

required quality criteria. 

Reasons for Unemployment 

Reason 
Reasons for Un-Employment 

after Training 

Economic Conditions 11.8 

Inappropriate training trade 29.4 

Less opportunities 17.6 

Not properly skilled 35.3 

Wrong field training 5.9 

  100.0 

 

3.2.12 Informal Apprenticeship System 

There are trainees‟ who are getting training under the informal apprentice ship system. 

Informal apprenticeship ship is more satisfactory for the employers because of the several 

reasons which suit them. 

Informal apprenticeship is an important training system in many urban and rural informal 

economies. It is based on a training agreement between an apprentice and a master craftsperson. 

In this agreement, which is may times oral, the master craftsperson commits to training the 

apprentice in all the skills relevant to his or her trade over a significant period of time, usually 

between one and four years, while the apprentice commits to contributing productively to the 

work of the business. Training is integrated into the production process and apprentices learn by 

working alongside the experienced craftsperson.16 

 While formal apprenticeship is based on training policies and legislation, agreements in 

informal apprenticeship are embedded in local culture and traditions, with the incentives to 

participate on both sides rooted in the society‟s norms and customs. These govern aspects of the 

arrangement including how an apprenticeship is financed, how long it lasts, how the quality of 

                                                           
16

 Skills For Employment Policy Brief, ILO, Page # 2 
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training is assured and what happens if the contract is breached. These rules are enforced by 

social sanctions, reputation or reciprocity. Under such arrangements, costs and benefits are 

shared. The costs for master craftsperson comprise the investment of time in training as well as, 

in many cases, allowances, in-kind remuneration (such as meals) or wages; the costs for 

apprentices comprise their labour and often fees as well. Master craftsperson benefits from 

inexpensive labour, while apprentices acquire marketable skills and an understanding of the 

world of work.17 

Informal apprentice ship system has its own prose and cones, like; sometimes informal 

apprenticeship does not respect the principles of decent work: 

 Apprentices often work long hours with little or no right to time off; 

 Many apprentices receive very low or no allowances or wages; 

 Many apprentices have no social protection if they suffer illness or occupational injury; 

 Strong gender imbalances and stereotypes persist in apprenticeship trades. 

 

Sometimes informal apprenticeship can become exploitative. For example: 

 

 Some master craftsperson breach training agreements in failing to impart their skills 

adequately, thus keeping apprentices dependent on them for too long; 

 Sometimes “informal apprenticeship” simply masks child labour. 

 

There are many advantages of the informal apprentice ship system like; 

 Informal apprenticeship is self evident to justify the demand and supply rule in the work 

world. 

 It is more practical than the formal training system 

 It also orients the trainee with the business management and customer dealing etc.  

 

                                                           
17

 Skills For Employment Policy Brief, ILO, Page # 3 
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3.3. Analysis of the Potential Employers 

Interviews were conducted with 46 potential employers in the target areas. These potential 

employers were selected from various trade categories, having capacity of 5 or more hired workers. 

These interviews will the potential employers significantly contributed to study in determining the 

demand side of the labour, to assess the skill deficiencies among the target beneficiaries, and to 

evolve appropriate strategies and vocational training programmes for the unemployed youth. 

3.3.1. Need of Workers/Skilled Labour  

Among the potential employers interviewed, 71% informed that they were in need of 

workers, whereas 24.6% did not need workers at that time.  

 

This means there is space in the market for the newly skilled workers. 

3.3.2 Role of Education in Getting Employed 

 Potential employers were asked if there is a role of education in getting a job by the working 

children, and if there is a role, what level/type of education best suits the available jobs. Only 2.5% 

of the employers say that there is no role of education in getting the job. Almost one third (32.3%) of 

the potential employers say that basic literacy (basic numeracy/ability to read and write Urdu) is the 

educational requirement for getting a job. 15% of the potential employers view that Vocational 

Training is required for the children to get a job. 

It appears that most of the employers and the target beneficiaries are not fully aware of the benefits 

of training in the skill development of the workers. This response pattern emerges in a market 

environment where apprenticeship (to learn skills) is considered to be the best way of learning skills. 

It may be pointed out that most of the children employed at workplaces, actually work as apprentices, 

staying to learn through on-job hands-on experience.  

 

Need Workers %age 

Yes 71.0 

No  24.6 

Don‟t Know 4.3 

  100.0 



50 
 

 

3.3.3 Employers’ concerns Regarding TVETs’ Graduates 

Employers have different concerns regarding TVETs‟ graduates. Some of them are as 

follows; 

 Irrelevancy 

 Lack of Expertise 

 Work Ethics 

 Business Management Skills 

Irrelevancy regarding their skill means the competency to accomplishments for the skill which is 

irrelevant, secondly the work ethics required for any job is lacking, thirdly lack of expertise regarding 

skill and Business Management skills training is deficiency among the TVETs‟ graduates according 

to the employers.     

3.3.4 Demanded Skills  

This question was comprised of the table which was; 

Trade/Job/Skills 
A- Demand B- Skills Shortage 

Diminishing Stable Emerging None Shortage Critical 

 1 2 3 1 2 3 

 1 2 3 1 2 3 

Role of Education in Getting Employed %age 

None 2.5 

Basic Numeracy 28.8 

Ability to Read and Write Urdu 3.8 

Primary 1.3 

Middle 3.8 

Matirc 23.8 

Intermediate 10.0 

Graduate(B.A/B.Sc) 5.0 

Computer Education 3.8 

Vocational Training 15.0 

Other 2.5 

  100.0 
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In this was emerging and most demanded skills were asked from them and the labour demand was 

also assessed. The demanded and labour needed trades were as follows; 

1  Motor Winding 23  Auto Mechanic  

2 
 Repair & Maintenance of 

Electrical    Appliances 
24  Motorcycle Mechanic  

3 Mobile Phone Repairing 25  Auto Electrician  

4 Electronics Technician 26 Single Cylinder Diesel Engine  Mechanic  

5 
Computer Hardware / Network  

Professional  
27 Tractor Mechanic  

6 Textile Fitter 28  Industrial Electrician  

7 Leather Garments Stitching 29 Refrigeration & Air Conditioning 

8 Dress Making 30 Jems and Jewelry 

9 Plumbing 31 Embroidery  

10 Electrician Wireman 32 Beautician 

11 Shuttering Carpenter 33 Fabric Printing  

12 Industrial Electrician  34 Dress Designing 

13 Mason  35 Clinical Assistant 

14 Heavy Machinery Operator 36 Mosaic Work 

15 Textile Weaving  37 Patch Work 

16 Marble Processing 38 Knitting 

17 Civil Drafting 39 Industrial Stitching 

18 Quantity Surveyor 40 Nursing 

19 Stone Work 41 Block Printing 

20 Furniture Carpenter 42 Adda Work (Bridal Wares) 

21 Hospitality 43 Tie and die  

22 Office Attendant  44 Basic Computer Training 

 

The list of the above trades are demanded but each trades‟ competency is needed to be decided.  
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Chapter 4 

Recommendations 

4.1 Background of the Project 

Plan International, Pakistan under its “Right to Adequate Standard of Living Country Programs” 

(2011-2015) had included a key objective of Poor and vulnerable families, especially women and 

youth, enjoy their right to an adequate standard of living.  

A Youth Economic Empowerment (YEE) project has been initiated to meet overall objectives 

“Youth from the targeted areas, particularly young women, are socially and economically 

empowered to improve their position in society”. YEE project being implemented in 56 villages of 

Plan Program unit in District Chakwal. The project aims to develop the TVET sector in district 

Chakwal through adopting a multi-pronged strategy. 

 In this regard market driven Technical Vocational Education Training (TVET) will be promoted 

among youth boys and girls through strengthening selected public and private TVET institutions in 

selected trades identified through the market scan research. Intensive communities‟ mobilization is 

under process for awareness raising on TVET opportunities among community gatekeepers, families 

and youth living in 56 project villages.  

Project also aims to encouraging partnership with local enterprises and employers to formally link 

them with the TVET institutions for advising on training design, content, and technology in-addition 

to offering employment to the TVET graduates. Scholarships to the selected poorest youth will be 

provided for enrolment in TVET institutes along with undertaking carrier counseling sessions in 

schools and in villages. Trained TVET graduates will be linked with microfinance institutions and 

business development services. Youth villages level forums and district level youth network will be 

supported to advocate for youth economic empowerment especially for girls.  

To achieve the project outcomes most essential is the liaisons with the concerned Govt. bodies like 

Punjab TEVTA, Punjab Technical Board, Curriculum Development section etc. 
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4.2 Potential TVETs for Capacity Building 

There are many Technical and vocational Education providers (Public & private) in district Chakwal. 

For the capacity building purpose the most appropriate are the Public institutes‟ i.e. the institutes 

under Punjab Technical and Vocational Training Authority (TEVTA). 

As other institutes like of Punjab Vocational Training Council (PVTC) and other private institutes 

are different in their goals like private institutes are limited in their outreach and PVTCs‟ institutes 

mandate is different that does not cover the project theme. 

In this way in three tehsils of the target area 2 institutes‟ (One of girls and one of boys) in each tehsils 

will be best option for the capacity building as it will serve the goal better. 

Most importantly as per the essence of the project the advocacy at the Punjab TEVTA level will be 

durable and sustainable and will have provincial level outreach in its domain. 

4.3 Introducing Competency based Training 

The present skills development TVET system follows a curriculum-based, time bound approach. 

Certification is based on completion of courses and passing exams rather than demonstration of 

competency. The rigidity of this approach makes it difficult for training programs to meet the skill 

needs of industry. In Curriculum based approach on how far learners have progressed through an 

institution's curriculum rather than assessing how well they are able to demonstrate the competencies 

required in the workplace. A competency describes exactly what a worker should be able to do and 

must know in order to effectively perform a job in the workplace. A competency-based training 

approach therefore, focuses on the demonstration of the actual skills required in the workplace. The 

requirements of the workplace can be best determined by the employers themselves. Unfortunately, 

employers play a negligible role in influencing what is taught in TVET institutes. Because of weak 

institutional linkages with the industry, training is designed around skills and knowledge that are not 

necessarily relevant to the market. 

There is need to liaise with employers in the development of skill standards and endorsement of 

curricula and this engagement can be truly meaningful by properly reviewing, updating or improving 

according to the best practices. 
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To provide the essential link between industry and TVETs, there is need to establish sector specific 

Industry/Employers Advisory Groups (IAG)18. IAG will be represented by members of large, 

medium and small industry, including all sub-industries that fall within the category of that particular 

skill, and civil society. Their primary responsibilities will be to carryout periodic sector surveys, 

identify skills needs in their sectors, indicate new and emerging areas and occupations and determine 

and update competency standards for workers. This IAG endorsed competency standards will 

provide the basis for the development of comprising of a set of industry based competency standards, 

assessment guidelines and eventually, qualification specifications for each skill‟s competency based 

curricula and training materials to be used by training providers. The competency based system will 

be supported by the development of Training Packs i.e. training manual, up gradation of labs, 

trainers‟ refreshers etc. 

Six new skills would be introduced in this way in all the selected six institutes, new competency 

based modules will be developed and existing skills curricula can also be revised for the achievement 

of the objective. In this regard governmental bodies like Punjab Technical board, Skills development 

Council and national Training bureau will be taken to confidence. 

4.4 Establishment of Center of Excellence   

Generally, most public sector technical and vocational institutes tend not to specialize in training for 

a particular economic sector, but offer a range of generic courses, which do not always correspond to 

the diversity of actual economic activity. The Public/Private TVET which is working on one skill 

like “Kamran Heavy Machinery Training Institute, Chakwal” capacity can be built in that specific 

trade.  

Such center of excellence has the tendency to produce the better skill graduates. In this regard, such 

trades will be got registered with the skill development council.  

4.5 Support for Workplace Based Training 

 

 Private Industry/Employers will be encouraged to develop its own in-house training systems and to 

be helped in building their capacity to deliver training in accordance with their demand for skilled 

                                                           
18

  Industry/Employers Advisory Group will comprise of the Chamber & Commerce, Chakwal, Trade unions  
Employers foundation Pakistan etc. 
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human resource. Large employers like Cement Factories can establish Common Training Facilities 

and linking up with smaller firms to deliver training not only for their own employees, but for other 

trainees in their sector, according to the set competency based standards.  

 

4.6 Reforming the Apprenticeship System 

 

There are two typed of apprenticeship systems 

1- Formal Apprenticeship System 

2- Informal Apprenticeship System 

 

4.6.1 Reforming Formal Apprenticeship System 

 

A system of apprenticeships in collaboration with the industry is in place under the “Apprenticeship 

Ordinance, 1962”. However, the system is not operating effectively. The main weakness of the 

present system seems to be that it is coercive and provides little choice to industry in the selection of 

apprentices, or to trainees in how the training is structured. Trades presently identified in which 

apprentices can be trained, are by and large those in which men dominate. Therefore, chances for 

women to benefit from apprenticeship training are limited. For example, the Ordinance does not 

provide for apprenticeship training in a number of new trades such as Services related occupations. 

There are few incentives for the industry to support the system of training apprentices and many of 

the legal obligations can be circumvented in practice with ease. The apprenticeship system is the 

strong enough as an effective way of addressing skill shortages, providing realistic, workplace 

training, involving employers and ensuring the availability of trained workers 

Through Industry advisory group, industry/employers can be encouraged for the promotion of 

apprenticeship programmes. 

4.6.2 Upgrading Informal Apprenticeship System (Ustad & Shagird) 

The reasons behind the up gradation of the informal apprentice ship system are as follows, 
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 Informal apprenticeship systems are widespread in the district 

 Informal apprenticeship is a proven training system providing relevant skills 

 Upgrading informal apprenticeship is a cost effective way to improve young people‟s 

employability 

 Quality apprenticeships can dynamize local economies 

But there is serious need to control the deficits of the informal apprenticeship system also like long 

working hours, low or no wages, no social protection, strong gender imbalance etc. 

The objective of upgrading informal apprenticeship systems is to address their weaknesses and 

improve their potential to help young people into decent work, thereby contributing to the 

development of more dynamic economies. 

Apprenticeship systems are not fully effective if many apprentices leave the workshop without 

finishing their apprenticeships, if master craftsperson keep apprentices for very long periods without 

imparting all their skills, or if the conditions of apprenticeship contracts are not sufficiently 

transparent. Since contracts are often oral, improvement here could include ensuring that they are 

concluded in front of reliable witnesses. Contracts should specify, at a minimum; 

 Details of working time; 

 The expected and maximum duration of the apprenticeship; 

 The conditions that determine its completion (i.e. the apprentice having acquired all relevant 

skills); 

 The craftsperson‟s and apprentice‟s respective rights and duties (including the remuneration 

and/or fees to be paid); 

 The duration of a trial period; 

 Issues of liability (for broken tools etc.); 

 How conflicts or breaches of contract are to be dealt with. 

 

Various options are available in establishing a socially recognized conflict resolution mechanism. 

Parents‟ associations can act as advocates for apprentices, in particular where parents or guardians 
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arrange the apprenticeship with a master craftsperson. To ensure that children below working age are 

not accepted into apprenticeship, awareness of national minimum age, decent work agenda, women 

friendly work place legislation needs to be raised among master craftsperson, parents, business 

associations and other community groups. 

But In this case (YEEP, Chakwal) the Craftsperson will sign MOU with the organization according 

to that he/she will be bound to the above conditions. Training content within each trade should be 

harmonized by setting skill standards that apply to all informal apprenticeships in that trade. Such 

standards should be designed with the involvement of master craftsperson. Set, standards can be 

converted into logbooks or checklists of competence, to be signed by both master craftsperson and 

apprentices, to monitor how training progresses. The logbooks should be verified by a designated 

person (Business Development officer/Job Placement Officer/MER) who visits the workplace 

regularly. Combined with assessments and certification at the end of apprenticeship by a credible 

organization, skill standards and logbooks can enhance the recognition of skills and will improve 

young people‟s chances of finding a job on completion of their apprenticeships. The profile and 

status of informal apprenticeship can also be raised by strengthening the role of master craftsperson 

as trainers, for example by introducing criteria that acknowledge their role. Other means of raising 

the profile of informal apprenticeship include setting up information campaigns, awarding prizes (to 

both apprentices and master craftsperson) for successful apprenticeship practice. 

4.7 Career Guidelines and Linking Trainees’ to Jobs  

Career guidance services are almost non-existent in our country, and therefore, many people remain 

unaware of different training opportunities and career choices. Furthermore, there are no formal 

employment placement services at the institute level or even the provincial level, except in the case 

of Sindh where employment exchanges provide placement services for both unemployed as well as 

new entrants in the labour market. Pakistan needs to have a more systemized method of career 

guidance and job placement. Career guidance should make available all necessary information 

concerning career opportunities and actively disseminate it. It should take into account the needs of 

industry/Employers as well as the individual, and encourage them to pursue training that helps the 

individuals realize their potential, employability and industry needs.  
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To facilitate job placement, institutes will have to maintain a close, active liaison with industry. They 

will have to ensure training is competency based and aligned with industry endorsed competency 

standards, thereby increasing acceptance of their trainees in industry. 

Industry Advisory Group/Employers will be helpful in this regard. Secondly, IRM team will also 

carry out Business Management Skills Training, Career Counseling for the 280 trained youths. 

Similarly signed MOUs‟ between Industry/Employers will be helpful in this regard. It would also be 

tried to include the Career Counseling and Life Skills in the Curriculum through the govt. concerned 

departments. It is proposed therefore, that comprehensive career guidance and job placement services 

are designed at district level and also in TVETs‟ where there is already position of placement officer. 

Career guidance and placement cells should interact with human resources sections of 

firms/Employers and also had links with microfinance institutes and organizations offering 

incubation services.  

Particular attention should be given to guidance for girls and women to ensure that they are 

encouraged and motivated to take advantage of the opportunities available. An information 

management system with labour market information and also connecting employers with people 

looking for jobs, will be developed at the district level will also be developed by the data entry of 

existing employers/industry in the district and by tracking the trained youth. 

4.8 Enhancing the status of the Skills’ Training 

Despite skills development being a national priority, it is not always a priority for parents and youth. 

In Pakistan, TVET is accorded little social status. It is often regarded as a last option, only to be 

taken if access to further general education is not possible. The relatively low status of TVET also 

originates from lack of quality and the fact that the present skills development system does not 

adequately prepare individuals for the workplace. This low status is also reflected in Pakistan's 

enrolment figures arts and science colleges, universities and professional colleges is 4.5 times the 

enrolment in TVET19 , even though graduates of general education do not always 

Succeed in finding employment according to, or commensurate with, their qualifications.  

                                                           
19

 Calculated from Economic Survey of Pakistan, 2005-2006. 
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The proposed reforms in the TVET system with the support of a motivation and awareness raising 

campaign, in order to inform women, men, girls and boys about the opportunities skills development 

can offer will raise the appeal of TVET. The media (FM, Local Cable Channels, IEC materials) will 

be involved to disseminate information and awareness. The use of special motivation campaigns, to 

show people how relevant skills development can be in improving their lives and access to 

employment, will also be helpful in raising the social status of the skills training. 

4.9 Training of Trainers 

In order to increase the performance of the TVETs‟, training of trainers is very essential to 

support the new competency based approach this training will cover the introduction to the new 

teaching technologies, orientation to the Competency based approach, flexible training delivery, 

vocational and technical training institute management, etc.  

Conduction of TOT for 30 key officials of vocational training institutes, in new teaching and learning 

methodologies and improving assessment procedures to improve quality and access of Technical and 

Vocational Education and Training (TVET) services will enable the trainers for the better training 

delivery and will be helpful in bringing improvement in TVET system. 

In this training some of the representative from the curricula section should be invited for the 

betterment/improvement in the curricula for the longer term. 

4.10 Policy Chang and Resource Mobilization 

Resources should be mobilized by bringing the attention of the government to the issues and in this 

way it should be tried to bring changes in the policy for the sustainability of the project goal.  As per 

situation it is easy in the current scenario as governmental international obligations, MTDF, National 

Skill Strategy (2009-2023) are the stronger tools that are already working in this regard. 
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Annexure-I 

Punjab Vocational Training Council (Offered Courses, Entry Level and Duration) 

Sr. # 
Trade 

Code 
Trade Name Entry Level 

Duration 

(Months) Training 

Hours 
VTI OJT 

AD - Auto & Diesel 

1 AD-01 Auto Mechanic Middle 12 2 1533 

2 AD-02 Motorcycle Mechanic Middle 12 2 1533 

3 AD-06 Auto Electrician Middle 12 2 1533 

4 AD-07 
Single Cylinder Diesel Engine 

Mechanic 
Middle 6 2 730 

5 AD-09 Tractor Mechanic Primary 12 2 1533 

EL - Electrical 

6 EL-03 Industrial Electrician 
Middle preferably 

Matric 
12 2 1533 

7 EL-04 Refrigeration & Air Conditioning Matric 12 2 1533 

8 EL-06 Motor Winding Primary / Middle 6 2 730 

9 EL-07 
Repair & Maintenance of Electrical 

Appliances 
Middle 12 2 1533 

ET - Electronics 

10 ET-06 Mobile Phone Repairing Matric 6 2 730 

11 ET-08 Electronics Technician Matric 12 2 1533 

12 ET-09 
Computer Hardware / Network 

Professional 
Matric with Science 12 2 1533 

HC - Health Care 

13 HC-01 Clinical Assistant Matric 12 2 1533 

SG - Stitcing 

14 SG-01 Domestic Tailoring Primary 6 2 730 

15 SG-03 Leather Garments Stitching Primary 6 2 730 

16 SG-04 Dress Making Primary/ Middle 12 2 1533 

17 SG-05 Embroidery Primary 12 2 1533 
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Annexure-II 

Trade Wise Course Enrolment North (2011-2012), Punjab -TEVTA 

 

Sl. # Trade Name Duration 

Yearly Enrilment  

Boys Girls 
Co-

Educatioin 
Total 

1 
Diploma in Commerce (Diploma 2 

Years) 
24 273 0 0 273 

2 Auto & Farm Machinery(G-III) 12 8 0 0 8 

3 Auto Mechanic(G-III) 12 23 0 0 23 

4 Beautician (G-III) 12 0 3 0 3 

5 Dress Designing & Making (G-III) 12 0 55 0 55 

6 Dress Making (G-III) 12 0 53 0 53 

7 Electrical(G-III) 12 22 0 0 22 

8 Electrician(G-III) 12 30 0 0 30 

9 
Electronics Application (Radio & 

TV)(G-III) 
12 7 0 0 7 

10 Fashion Designing (G-III) 12 0 5 0 5 

11 Machinist(G-III) 12 13 0 0 13 

12 Motor Winding(G-III) 12 15 0 0 15 

13 Office Management Assistant (G-III) 12 0 0 0 0 

14 Tailoring(G-III) 12 1 0 0 1 

15 Welder(G-III) 12 3 0 0 3 

16 Auto & Farm Machinery 6 7 0 0 7 

17 Auto Mechanic(Petrol) 6 8 0 0 8 

18 Beautician 6 0 23 0 23 

19 Certificate in Computer Applications 6 0 51 0 51 

20 Certificate in Computer Applications 6 23 0 0 23 

21 Domestic Tailoring 6 0 25 0 25 

22 Electrician 6 7 0 0 7 

23 Machinist 6 4 0 0 4 

24 Tractor Operator 6 33 0 0 33 

25 Beautician 3 0 6 0 6 

26 Domestic Tailoring 3 0 8 0 8 

27 Hand Embroidery 3 0 15 0 15 

Total 477 244 0 721 
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Annexure-III 

 

List of the Vocational Technical Training Institutes in District Chakwal 

 

Sl. # Name of the Institutes Authority 

1 Govt. Vocational Training Institute (W), Dhudial Camp, Chakwal  TEVTA 

2 Govt. Vocational Training Institute (W), Talagang  TEVTA 

3 Govt. Technical Training Centre,Choa Saidan Shah  TEVTA 

4 Govt. Techncial Training Centre, Talagang  TEVTA 

5 Agricultural Machinery Training School, Talagang  TEVTA 

6 Govt. Vocational Training Institute (W),Chakwal  TEVTA 

7 Govt. Vocational Training Institute (W) Lawa  TEVTA 

8 Govt. Technical Training Centre,Tamman  TEVTA 

9 Govt. Technical Training Centre, (Male), Kallar Kahar District Chakwal  TEVTA 

10 Govt. Technical Training Centre, (W), Kallar Kahar District Chakwal  TEVTA 

11 Govt. Vocational Training Institute (W), Malhal Mughalan, District Chakwal  TEVTA 

12 Govt. Technical Training Institute, (M), District, Chakwal  TEVTA 

13 Dhok Feroz, Pinwal Road Chakwal,District Chakwal PVTC 

14 
Village and Post Office Jhamra, Opposite Telephone Exchange,Tehsil Kallar 

Kahar, District Chakwal 
PVTC 

15 Old Community center, Near Bus Stop Balkassar PVTC 

16 Social Welfare Vocational Training Institute for Women, Chakwal Social Welfare 

17 Fauji Foundation, Kallar Khar Fauji Foundation 

18 Fauji Foundation, Chakwal Fauji Foundation 

19 Fauji Foundation, Balkasar Fauji Foundation 

20 Fauji Foundation, Choa Saiden shah Fauji Foundation 
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Annexure-IV 

List of some of the Potential Industries/Employers of the District Chakwal  

 

SR.  
NO. 

NAME AND ADDRESS OF UNIT 
PHONE NO. / 

WEBSITE  
INDUSTRY 

YEAR 
OF 

 ESTB. 

INVESTMNET 
(000 Rs) 

EMP PRODUCT 
ANNUAL INSTALLED  

CAPACITY 

1 
MALIK ENGINEERING WORKS 
CHAKWAL ROAD, DHUDIAL 

590137 
AGRICULTUT

AL  
IMPLEMENTS 

1980 200 5 
AGRICULTUT

AL  
IMPLEMENTS 

600 NOS. 

2 
BESTWAY CEMENT LTD (UNIT 
NO.2)., TATRAL, TEHSIL CHOA  

584560, 051- 
2654856 

CEMENT 2008 6300000 400 CEMENT 1800 TH. M.TONS 

3 
CHAKWAL COLD STORAGE (PVT)  
LTD., TALAGANG ROAD 

552065 
COLD 

STORAGE 
2001 5000 7 

VEGETABLES 
/  

FRUITS 
40000 BAGS 

4 
FAISAL FLOUR MILLS, 4-KM  
SARGODHA ROAD 

540840 
 

FLOUR MILLS 
1991 8000 10 FLOUR 120 M.TONS/ DAY 

5 
PAK NATIONAL POULTRY /  
BREEDING BHAUN ROAD 

540758-9 HATCHERY 1989 3500 C CHICKS 1000000 NOS. 

6 
NAVEED INDUSTRIES (PVT) LTD.  
BHAUN ROAD  

PLASTIC  
PRODUCTS 

1976 500 C 
PLASTIC  
SHOES 

 
200000 PAIRS 

7 
CHAKWAL FEEDS (PVT) LTD, 
BHAUN ROAD 

552805 
POULTRY 

FEED 
 

1992 
18360 C 

POULTRY  
FEED 

97500 M.TONS 

8 
CHAKWAL TEXTILE MILLS 
LIMITED, AMINABAD, 
RAWALPINDI ROAD 

 
598122, 042- 

5757108 

TEXTILE 
SPINNING 

1979 20000 600 PC YARN 20772 SPINDLES 

9 
CENTRAL TOBACCO CO. (PVT) 
LTD.,  
RAWALPINDI ROAD 

552068 TOBACCO 1999 1289507 18 CIGARETTE 47250 TH. NOS. 
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10 
IMRAN ENGINEERING WORKS,  
RAWALPINDI ROAD, DHUDIAL 

590031 

 
AGRICULTUR

AL  
IMPLEMENTS 

1982 150 5 

 
 

AGRICULTUR
AL  

IMPLEMENTS 

 
 

800 NOS. 

11 
D.G. KHAN CEMENT CO. LTD.,  
KHAIRPUR, TEHSIL KALLAR 
KAHAR 

042-6367812,  
111-113-333 

CEMENT 2005 10500000 500 
 

CEMENT 
 

2100 TH. M.TONS 

12 
SUBHAN ALLAH COLD STORAGE,  
RAWALPINDI ROAD 

598300 
COLD 

STORAGE 
2001 

 
6000 

8 
VEGETABLES 

/  
FRUITS 

75000 BAGS 

13 
NOOR-UD-DIN FLOUR & 
GENERAL MILLS, KOT QAZI, PINDI 
ROAD, TALAGANG 

0543-480100 FLOUR MILLS 1998 8000 10 FLOUR 120 M.TONS/ DAY 

14 

CHAKWAL POULTRY BREEDING  
FARM AND HATCHERY, 11-MC  
PLAZA FIRST FLOOR, TALAGANG  
ROAD 

551279 
 

HATCHERY 
1993 

 
5000 

C CHICKS 
 

1600000 NOS. 

15 
AL-QADIR TEXTILE MILL LIMITED,  
VILLAGE DAB, JHELUM ROAD  

540831-3 
TEXTILE 

SPINNING 
1986 788607 600 

 
COTTON  

YARN 

 
37296 SPINDLES 

16 
JAVAID BROTHERS ENGINEERING  
WORKS, DHUDIAL  

590082 
AGRICULTUR

AL  
IMPLEMENTS 

1984 200 6 

 
AGRICULTUR

AL  
IMPLEMENTS 

1000 NOS. 

17 
PAKISTAN CEMENT CO. LTD.,  
MAUZA KAROOLI, NEAR KALLAR  
KAHAR 

051-2817135-44 CEMENT 1993 
 

12000000 
600 CEMENT 1800 TH. M.TONS 

18 
AL-MUMTAZ FLOUR MILLS, 
BHAUN ROAD 

571372 FLOUR MILLS 2007 1000 10 FLOUR 120 M.TONS/ DAY 
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19 
KAHUT HATCHERY, 8-KM BHAUN  
ROAD  

571372 HATCHERY 1995 9000 C 
 

CHICKS 
300000 NOS. 

20 
RIZWAN TEXTILE MILLS LTD; 8 
KM., JHELUM ROAD  

540025, 051- 
2874544, 

2273318-9 

TEXTILE 
SPINNING 

1990 774000 
 

913 
COTTON  

YARN 
 

51660 SPINDLES 

21 
AWAN ENGINEERING WORKS,  
CHAKWAL ROAD, DHUDIAL 

590050, 590150 
AGRICULTUR

AL  
IMPLEMENTS 

1981 200 8 
AGRICULTUT

AL  
IMPLEMENTS 

1000 NOS. 

22 
ESTWAY CEMENT LTD. (UNIT  
NO.1), TATRAL, TEHSIL CHOA  
SAIDEN SHAH 

584560, 051- 
2654856 

 
CEMENT 

2005 
 

6500000 
 

600 
CEMENT 

 
1800 TH. M.TO 

23 
CHAKWAL FLOUR MILLS, 
SARGODHA ROAD 

541450 FLOUR MILLS 1997 20000 12 FLOUR 200 M.TONS/ DAY 

24 
KOHINOOR SPINNING MILLS LTD.  
(UNIT NO.I & II), AMINABAD,  
RAWALPINDI ROAD  

644254, 6442181 
TEXTILE 

SPINNING 
1972 261462 

 
1400 

 
COTTON  
YARN /  

POLYESTER 

 
31128 SPINDLES 

25 
HAQANI FLOUR MILLS (PVT) LTD.,  
S.I.E. CHAKWAL  

550264 FLOUR MILLS 2000 20000 15 FLOUR 
 

160 M.TONS/ DAY 

26 
KOHINOOR SPINNING MILLS LTD.  
(UNIT NO.III), YOUSAF NAGAR,  
BHAUN ROAD 

0333-5552003,  
042-5757108 

TEXTILE 
SPINNING 

1991 774000 1400 
COTTON  

YARN 
28880 SPINDLES 

27 
AL-QAIM TEXTILE MILLS LTD. 25  
K.M. TALAGANG ROAD 

551436, 540575 

 
 

TEXTILE 
SPINNING 

1986 74530 C 
COTTON  

YARN 
14400 SPINDLES 

 


